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Release Notes 
For the AEA Special Education Procedures (July 1, 2017) 

Points of emphasis are highlighted 
 

  

 

Go to Topics 

 

 

 

 

Review and revision cycle.  The Iowa AEA Directors of Special Education, in collaboration with the Iowa 

Department of Education and the Procedures Coordinating Council, have initiated a review cycle for the AEA 
Special Education Procedures.  The July 1, 2017 Procedures include review and revision of: 

• Individualized Educational Programs (IEPs) – NOTE: “Development of an IEP” was not reviewed and 
updated during 2016-2017. 

• Types of IEP Meetings 

• Preparation for IEP meetings 

• Guidelines for Making Changes to an Individual’s Individualized Educational Programs (IEP) 

• Unique Placement (including 4+ Programs) 

Other items. Several other items were revised outside of the overall review. These include:  

• Expectations for IEP goal monitoring (Documentation Guide) 

• FBA/BIP updates 

• The discipline flowchart 

• Medicaid references in the Procedures 

• Placing the Weighted Enrollment Factor Matrices back in Procedures (matrices were removed, 
awaiting finalization, when the 2016-17 Procedures were released) 

• Updated Parental Rights Summary (NOTE: Your existing stock of Summaries may be used, but the June 
2017 version should be used for new print orders) 

 
 

Go to Topics 
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Beginning of document 

Topics 

Rules references.  The Iowa Department of Education is working with MicroScribe to design a site that will 
contain many special education information resources.  As each section of the Procedures is reviewed, 
quoted Iowa Administrative Rules of Special Education (Rules) and Rules references will be replaced with 
links to this website.  For example: 

 
IEP Drafts Preparation for an IEP meeting may also include various members of the IEP team 

preparing drafts of suggestions for the IEP.  These may be recorded on IEP forms, but 
each must be clearly labeled “draft” and presented in such a way that all IEP members 
have an opportunity for input or to make additional suggestions. 

41.322(7) Rule of construction: “final” versus “draft” IEPs 

 

LEA. In federal parlance, “LEA” (local educational agency) refers to both school districts and “educational 
service agencies,” such as AEAs.  In Iowa, common usage tends to refer to school districts, only, as LEAs.  
Where it would be confusing to use “LEA” or “agency” when what is intended is “school district or area 
education agency,” LEA or agency is replaced. 

IEP Teams, Meeting Attendance and Roles.  Information from several sections (attendees and 
roles/meeting preparation) were combined and roles were reviewed.  Particular emphasis was given to the 
role of “agency representative.”  Also presented is the concept that an IEP team is made up of the 
individuals whose presence or information is necessary for the discussions and decision-making needed to 
develop an IEP that provides a FAPE and must include individuals filling Rules-required roles, unless 
properly excused. 

Preparation for IEP meetings.  Added language to emphasize the importance of meeting attendance. 
Retitled “Things to bring” as “Information that may be Important to Review in Advance and/or Have 
Available at an IEP Meeting.” “IEP Drafts” now has its own block. 

Electronic meeting notices. Added language related to the requirements regarding electronic notices 
(email, text, etc.). 

Excusal.  Language is included addressing IEP team membership and who must be excused. 

Adding a new goal & service area.  Added a series of questions to assist the IEP team in determining 
whether a new area of concern requires special education services and supports.  Please note changes in 
the expected location of documentation. 

45-day trial.  Added language to assure that parents understand the intent to determine continuing 
eligibility: “Inform the parents, clearly, of our intent!  The trial placement is for the purpose of determining 
eligibility.” 

Added language to emphasize that the trial placement is a part of a reevaluation process that ends with a 
reevaluation IEP meeting: “Reevaluation is required to complete the trial placement.  Initiate the trial 
placement process by obtaining parental consent for reevaluation.” 

 
  

https://boardpolicyonline.com/?b=iaser
https://boardpolicyonline.com/?b=iaser&s=195905
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FBA/BIPs. Currently, a Functional Behavioral Assessment (FBA) or Behavior Intervention Plan (BIP) can be 
modified without an IEP process (i.e., a review, amendment or reevaluation).  When a new FBA or BIP is 
completed, the new information would “over-write” the existing information so that the old information 
as well as the timeline of its creation and modification could be lost.  When programming is complete 
(projected August 15, 2017), it will no longer be possible to modify an FBA or BIP without an IEP process.  If 
existing FBA or BIP text continues to be relevant and will be used in the “new” FBA or BIP, teams are 
advised to save a copy and cut and paste content into the “new” FBA or BIP. 

Important note regarding “new” FBAs: In Letter to Gallo (April 2, 2013), OSEP states: 

“[a]n FBA is generally understood to be an individualized evaluation of a child in accordance with 34 CFR 
§§300.301 through 300.311 to assist in determining whether the child is, or continues to be, a child with 
a disability.  The FBA process is frequently used to determine the nature and extent of the special 
education and related services that the child needs, including the need for a BIP.  As with other 
individualized evaluation procedures, and consistent with 34 CFR §300.300(a) and (c), parental consent 
is required for an FBA to be conducted as part of the initial evaluation or a reevaluation.” 

IEP teams need to apply the same logic for obtaining consent that is used for post-secondary transition 
assessments: 

“If this assessment [a new FBA] meets the IDEA’s definition of an evaluation, and it requires more than 
reviewing existing data, obtain parental consent.” 

“Existing data” may include information collected as a part of IEP goal progress monitoring and 
data collection called for in a BIP.  Existing information also includes data gathered and 
observations made in the course of providing instruction and interventions. The new FBA may be 
updated with existing information and with the conclusions drawn from existing information 
without parent consent for reevaluation. If new information is needed, parental consent is 
required. 

Keep in mind that, as a part of the IEP process, the FBA and BIP are developed with parental 
participation. 
 

Progress Monitoring of IEP Goals.  The primary purpose of progress monitoring is to assess the success of 
instruction and interventions so that adjustments, if needed, can be made in a timely, responsive manner.  
Procedures have specified a target of “once every two weeks” for conducting progress monitoring and 
documenting data graphically.  It has been recognized that every two weeks is not always reasonable 
under some circumstances.  “Every two weeks” has been maintained as a general target but a list of 
potential reasons for selecting a different timeframe is now provided in the Documentation Guide. 
 

Medicaid-billable services. Wherever possible, references to whether a service is Medicaid-billable or not 
have been removed from the manual.  It is the IEP team’s responsibility to determine and document 
needed services, not make Medicaid determinations. Revisions to codes and their definitions follow: 
 

Code Legal (long name) Definition 

OB Other LEA Service Services provided by LEA (school district) staff that do not correspond to other 
codes & definitions 

PP Paraprofessional Services 
for health, physical or 
behavioral support 

Paraprofessional services necessary to provide physical assistance or to 
implement the health or behavioral provisions of the IEP or an associated 
Individual Health Plan or Behavior Intervention Plan.  

TA Paraprofessional Services 
for instructional support 

Paraprofessional services necessary to support progress in the general curriculum 
and progress towards the academic goals of the IEP  
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Student discipline flowchart. Two corrections were made to the student discipline flowchart.  

The flow chart now indicates that the steps listed as actions taken under the special circumstance 
(weapons, drugs, serious bodily injury) are taken if the proposed disciplinary action constitutes a 
change of placement. 

In the text indicating potential actions when the behavior is not a manifestation of the student’s 
disability: 

1) The school can suspend or expel. 

2) If considering an alternate placement, Continue to provide services to allow the student to 
continue to participate in the general education curriculum and make progress on IEP goals. 
Consider a Functional Behavioral Assessment to create or modify an existing Behavior Intervention 
Plan. 

Unique Placements.   

Open enrollment.  Text and a flow chart are updated to reflect the requirements that 1) prior to 
determining that a school district has an appropriate program, consultation with the potential sending 
district and AEA or AEAs is required, and 2) if the determination of the potential receiving district is 
questioned, the AEA Special Education Director of the potential receiving AEA makes a final 
determination.  A model determination letter for the Director is included in this section. 

4+ Services.  The description of 4+ Services is now in the Unique Placements section of the manual.  
This information has been updated to reflect current guidance from the Iowa Department of 
Education. 

Parental Rights Summary.  The rights summary has been updated to reflect the Endrew F. decision.  

“To meet its substantive obligation under the IDEA, a school must offer an IEP reasonably calculated to 
enable a child to make progress appropriate in light of the child’s circumstances [emphasis added].” 

Endrew F. v. Douglas County School  Dist. RE–1 

The summary now states, “Educational benefit is a broad term that includes access to the general 
education curriculum used for all children, access to the same activities and settings as children who do 
not have disabilities, and services and supports that are reasonably calculated to allow your child to make 
progress that is appropriate in light of your child’s circumstances.” 

NOTE:  Existing Summaries may be used, but new print orders should use the June 2017 version. 

Weighted Matrices.  Weighted Matrices for Early Childhood and K-12 can be found in the Procedures 
Manual again.  Last year revisions to the matrices were not finalized and approved before the 2016-2017 
Procedures were released. 

 

Beginning of document Topics 
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IEP Teams, Meeting Attendance and Roles 
 

 
IEP Meeting 
Participants 

IEPs are developed at meetings that include the participation of a number of key 
individuals.  Individuals who fill Rules-required roles (see 281—41.321(256B,34CFR300) 
IEP team) must attend all of the meeting or be excused. See Excusal, below. An effective 
IEP team will also include additional individuals whose input (presence or information) is 
necessary for the discussion and decision-making related to the meeting’s purpose(s). 

After an initial IEP is developed, a meeting with the participation of the key individuals 
must be held at least once a year to review and revise the IEP. 

In order to assure participation of all key individuals, the district or AEA (support service 
only IEPs) shall schedule IEP meetings at a mutually agreed upon time with the child’s 
parents as well as the appropriate local school and AEA personnel.   

281—41.321(1) IEP team  

41.321(5) IEP team attendance  

41.321(6) Initial IEP team meeting for child under Part C 

 
IEP Amendments 
Without Meetings 

The IEP may be amended without a meeting when the parents and school or AEA agree 
to do so and this agreement is documented in the IEP. 

When amending an IEP without a meeting, take action to assure the meaningful 
participation of all IEP team members affected by the amendment. This will always 
include the parents, but may also need to include multiple special and general 
educators, administrators and AEA support staff. 

41.324(1)d(1) Development of an IEP  

 
 
 

Beginning of document Topics 

 

  

https://boardpolicyonline.com/?b=iaser&s=195893
https://boardpolicyonline.com/?b=iaser&s=195893
https://boardpolicyonline.com/?b=iaser&s=195893
https://boardpolicyonline.com/?b=iaser&s=195897
https://boardpolicyonline.com/?b=iaser&s=195898
https://boardpolicyonline.com/?b=iaser&s=195914
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IEP Team Member Roles and Responsibilities 

 
Required Roles An IEP team (for an eligible individual ages three through twelve) requires a minimum 

of five roles that must be filled: 

• Parents 

• At least one regular education teacher of the child if the child is, or may be, 
participating in the regular education environment 

• At least one special education teacher of the child or, where appropriate, at 
least one special education provider of the child; 

• A representative of the public agency 

• An individual who can interpret the instructional implications of evaluation 
results 

281—41.321(1) IEP team  

An IEP team for an eligible individual ages thirteen and above requires additional roles: 

• Students must be invited to attend IEP meetings and, if not in attendance, 
provisions must be made to take into account the student’s interests and 
preferences. 

Note. For the IEP meetings of students of any age, the student may be invited 
to participate.   

• The district or AEA shall also invite a representative of any other agency that is 
likely to be responsible for providing or paying for transition services.  Parent 
permission, or permission of a student who has reached age of majority, must 
be obtained to invite an outside agency that is not already providing services to 
the student.  For example, if a representative of Iowa Vocational Rehabilitation 
Services (IVRS) attended an IEP meeting, with parent or age-of-majority student 
consent and IVRS is providing transition services, consent is not need to invite 
an IVRS representative to future IEP meetings. 

41.321(2) Transition services participants 

 
Individuals May 
Serve In Multiple 
Roles 

The required roles may be filled individually by IEP team participants or by participants 
serving in multiple roles.  

For example, an individual who can interpret evaluation results and an agency 
representative are roles, not necessarily people. 

Special education teachers and support service providers are trained to interpret 
evaluation results.  Agencies, both school districts and AEAs, may authorize an educator 
who meets the qualifications to serve as the agency’s representative. 

 

Beginning of document Topics 
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Student All students receiving special education services are general education students first.  

Their contributions to IEP meetings should include both their general education and 
special education experiences. Student responsibilities include: 

• Share information regarding strengths, interests, and preferences 

• Provide input into all aspects of the IEP 

• Assist with all aspects of the process when appropriate 

 
Parents The role of “parent” may be filled by a biological or adoptive parent, but may also be 

filled by: 

• A court-appointed guardian (but DHS may not act as a child’s guardian) 

• An individual acting in the place of a biological or adoptive parent including: 

o A grandparent, stepparent, or other relative with whom the child lives 

o An individual who is legally responsible for the child’s welfare, or 

o A surrogate parent 

Notes: “Parent” does not include a foster parent, unless the foster parent 
meets one of the other requirements (relative with whom the child 
lives, surrogate, etc.). 

When more than one member of the IEP team is qualified to act as a 
parent (e.g., the biological parents and a relative with whom the child 
lives), the biological or adoptive parent must be presumed to be the 
parent unless the biological or adoptive parent does not have legal 
authority to make educational decisions for the child. 

Parent responsibilities include: 

▪ Share information regarding their child’s strengths, interests, and preferences 

▪ Identify their concerns and hopes regarding their child’s education 

▪ Share information regarding their child’s present level of academic achievement 
and functional performance (PLAAFP) 

▪ Assist in development of IEP goals 

▪ Assist in developing positive behavioral instruction and strategies 

▪ Assist in identifying the full range of supplementary aids and services the 
student may need to be successful in the regular education classroom and 
elsewhere 

▪ Identify any supports that they might need to assist in implementing the IEP 

▪ Ask questions (who, what, where, why) to acquire information about the IEP 
meeting and the programming for their child. 

 

Beginning of document Topics 
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General Education 
Teacher 

All students receiving special education services are general education students first.  
The IEP team for each child with a disability must include at least one general education 
teacher of the child if the child is, or may be participating in the general education 
environment.   

The involvement of the general education teacher is essential for ensuring each child’s 
educational experience is a success.  It is also important for IEP teams to consider and 
discuss the services and supports during the development, review and revision of an IEP 
in order to enable a child to be educated with children without disabilities to the 
maximum extent appropriate. 

General education teachers responsibilities include: 

▪ Share information regarding the general curriculum and the general education 
classroom environment 

▪ Share information about the student’s progress and current performance 

▪ Assist in developing positive behavioral strategies 

▪ Assist in developing instructional strategies 

▪ Assist in identifying the full range of supplementary aids and services, and 
program modifications that are needed to: 

o Support the student’s advancement toward attaining annual IEP goals,  

o Support the student’s involvement and progress in the general 
curriculum and general education environment, and 

o Support the student’s participation in extracurricular activities. 

▪ Identify any supports that the general education teacher might need in order to 
assist in implementation of the IEP 

▪ Assist with all aspects of the IEP process when appropriate 

41.324(1)c Development of IEP: Requirement with respect to regular education 
teacher  

 
General Education 
Teachers for 
Children  
Ages 3 – 5 

 

The general education teacher for a preschool child is an individual who holds a valid 
practitioner’s license issued by the Board of Educational Examiners under Chapter 272 
and holds an endorsement that includes prekindergarten for preschool child or 
kindergarten for kindergarten child. 

The general education teacher may be employed by a private provider or other public 
agency such as a community preschool child care center or Head Start program as long 
as they hold the appropriate teaching endorsement.  The teacher is not required to be 
an employee of the resident or attending district. 

General education endorsements for early childhood education are:  

100 teacher – Prekindergarten through grade three, including special education 

103 teacher – Prekindergarten through kindergarten  

106 teacher – Prekindergarten through grade three, and  

102 teacher – Elementary classroom kindergarten through grade six (for children in 
kindergarten)  Beginning of document Topics 

https://boardpolicyonline.com/?b=iaser&s=195914
https://boardpolicyonline.com/?b=iaser&s=195914
file:///C:/Users/Fritillary717/Documents/Procedures%2016-17/Release%20Notes%201July2017%20DRAFT%2029Jun2017.docx%23Top
file:///C:/Users/Fritillary717/Documents/Procedures%2016-17/Release%20Notes%201July2017%20DRAFT%2029Jun2017.docx%23Topics
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What if an Eligible 
Individual Doesn’t 
Have a General 
Education 
Teacher? 

A general education teacher is required “if the student is, or may be, participating in the 
regular education environment.”  

Examples of a student who is not participating in the regular education environment 
include: 

• An eligible individual who is currently in a completely self-contained, special 
education placement 

• A preschool-age eligible individual who is not currently enrolled in any 
educational program such as Head Start or the Statewide Voluntary Preschool 
Program for Four-Year-Old Children. 

Examples of students who may be participating in the regular education environment 
include: 

• An eligible individual who is currently in a completely self-contained, special 
education placement, but there is a reasonable expectation that the IEP will 
include education in the regular education environment, or  

• A preschool-age eligible individual who is not currently enrolled in any 
educational program such as Head Start or the Statewide Voluntary Preschool 
Program for Four-Year-Old Children, but there is a reasonable expectation that 
the IEP will include education in the regular education environment. 

A general education teacher is not a required IEP team member if, following these 
guidelines, the student is not participating in the regular education environment and 
there is no reasonable expectation that the student will be participating in the regular 
education environment. 

This is a very rare circumstance.  In almost all cases the IEP team will be exploring 
opportunities for involvement in the regular education environment and, in the case of 
a preschool child, education in a regular education environment will occur in the near 
future. 

 

Special Education 
Teacher or Special 
Education Provider 

Special education teacher and service provider responsibilities include: 

▪ Share information regarding the students’ present levels of academic 
achievement and functional performance (PLAAFP) 

▪ Share information regarding progress toward identified goals 

▪ Provide suggestions for maximizing the extent to which the student is educated 
with nondisabled students 

▪ Share information regarding accommodations and modifications to the general 
curriculum and the general education classroom environment 

▪ Assist in developing positive behavioral strategies 

▪ Assist in developing instructional strategies 

▪ Assist in identifying the full range of supplementary aids and services the 
student may need to be successful in the regular education classroom and 
elsewhere 

▪ Assist in the development of IEP goals and objectives 

The special education teacher or special education service provider may be the 
individual responsible for facilitating the meeting and encourage participation by all IEP 
team members. 

Beginning of document Topics 
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District or AEA 
representative 

A district or AEA representative must be: 

▪ qualified to provide or supervise the provision of special education 

▪ knowledgeable regarding the general curriculum 

▪ knowledgeable regarding available resources, and 

▪ authorized to commit district or AEA resources 

“A public agency [district or AEA] may determine which specific staff member will serve 
as the agency representative in a particular IEP Team meeting, so long as the individual 
meets these requirements. It is important, however, that the agency representative 
have the authority to commit agency resources and be able to ensure that whatever 
services are described in the IEP will actually be provided. … The public agency will be 
bound by the IEP that is developed at an IEP Team meeting.” [Analysis of Comments, 
2006 IDEA Regulations; emphasis added]. 

At the point of the IEP meeting when resources are committed, a district representative 
(in the case of district resources) or an AEA representative (in the case of AEA 
resources) who is authorized to commit resources must be present.  For example, if a 
district administrator is present only to greet the participants, facilitate introductions 
and convene the meeting, someone else must be designated as the district’s 
representative if it is anticipated that district resources will be needed by the child.  

In the case of an eligible individual who receives, or is anticipated to receive, AEA 
support services, an AEA support service provider will typically serve as the AEA’s 
representative. 

If the IEP will be implemented in a setting outside of the resident district, both the 
attending and resident district should be represented at the IEP meeting 

District or AEA representative responsibilities include: 

▪ Assist in developing positive behavioral strategies 

▪ Assist in developing instructional strategies 

▪ Assist in identifying the full range of supplementary aids and services the 
student may need to be successful in the regular education classroom and 
elsewhere 

▪ Act as district designee to commit resources 

▪ Assist with all aspects of the IEP process when appropriate 

The district or AEA representative may be the individual responsible for facilitating the 
meeting and encourage participation by all IEP team members. 

 
An Individual who 
can Interpret the 
Instructional 
Implications of 
Evaluation Results 

All IEP meetings must include an individual who can interpret the instructional 
implications of evaluation results.  This role may be filled by any qualified team 
member. 

Initial IEP meetings and reevaluation IEP meetings must include a representative of the 
AEA in order to interpret evaluation results as they relate to eligibility decision-making.  

Beginning of document Topics 
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Other Potential IEP 
Team Members 

At the discretion of the parent or the agency, other individuals who have knowledge or 
special expertise regarding the child, including related services personnel as appropriate 
may be invited to participate.  If the parent invites such an individual, the parent 
determines whether that individual has the required knowledge or expertise.  If the AEA 
or LEA invites such a person, the AEA or LEA determines whether that individual has the 
required knowledge or expertise. 

Other participant responsibilities include: 

▪ Share information pertinent to IEP development 

▪ Assist in developing positive behavioral instruction and strategies 

▪ Assist in identifying the full range of supplementary aids and services the 
student may need to be successful in the regular education classroom and 
elsewhere 

▪ Make linkages to outside agency services 

▪ Assist with all aspects of the IEP process when appropriate 

 
Who Might Be an 
IEP Team Member? 
 

Depending upon the nature of the child’s needs and the purpose(s) of the IEP meeting, 
persons involved may include: [41.321(1)”f”] 

• The principal 

• General education teacher 

• Special education teacher 

• School nurse 

• Counselor 

• School psychologist 

• Speech-language pathologist 

• Audiologist 

• Physical therapist 

• Occupational therapist 

• School social worker 

• Special education consultant 

• Educational interpreter, and  

• Other support personnel 

 

Beginning of document Topics 
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Parents’ Opportunity to Participate 
 

 
Scheduling a 
Meeting at a 
Mutually Agreed-
upon Time and 
Place 

Attempts should be made to schedule the meeting at a mutually agreed upon time. The 
parents (and the eligible student, if appropriate) should receive the notification early 
enough to give them an opportunity to attend. Ten calendar days is considered to be a 
reasonable amount of time unless an earlier time is agreed-upon. 

41.322(1) Public agency responsibility—general 

41.322(5) Use of interpreters or other action, as appropriate 

 
 

Meeting Notice 
 

 
Meeting Notice The LEA shall send a Meeting Notice form or an electronic meeting notice to the 

parents. 

A meeting notice must: 

• indicate the purpose, time, and location of the meeting and who will be in 
attendance by name and position; and 

• inform the parents that at the discretion of the parent or the agency, other 
individuals who have knowledge or special expertise regarding the child may be 
invited. 

By age 14, or sooner if appropriate, the notice must also: 

• indicate that a purpose of the meeting will be the consideration of the 
postsecondary goals and transition services for the child, 

• inform the parents that the agency will invite the student; and 

• identify any other agency that will be invited to send a representative. 

41.322(2) Information provided to parents [in a meeting notice] 

 
Electronic meeting 
notices 

By Rule, parents “may elect to receive notices … by an electronic mail communication.”  It is 
the parent’s choice, not the district’s or AEA’s.   

Any electronic communication must contain all the information required in a meeting 
notice. An email or text communicating only the time and place of the meeting is 
inadequate. Sending a text or email that does not contain all required information deprives 
the parents of the opportunity to respond, ask questions, et cetera. 

281—41.505(256B,34CFR300) Electronic mail 

 

Beginning of document Topics  
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When Parents 
Cannot Attend an 
IEP Meeting 

If the parent cannot attend the first scheduled meeting, a second meeting should be 
scheduled. Notification must be given early enough to allow parents an opportunity to 
attend. 

If the parent cannot attend the second scheduled meeting, the meeting may be held 
without the parents.  In deciding whether to proceed without parental involvement 
(parents present, phone conferencing, etc.) or to make additional attempts to schedule 
a meeting, the district and/or AEA must consider: 

• The importance of the parents’ involvement in any and all decision making 
about their child, 

• Recent opportunities (e.g., parent conferences, phone calls, written 
correspondence) to obtain parent input and to discuss potential IEP changes, 

• The urgency of any IEP changes that are to be considered, and 

• The review date of the IEP. 

If a meeting is held without a parent, the public agency must keep a record of attempts 
to arrange a mutually agreed upon time (calls, correspondence, visits, etc.).  Use the 
“Other Information essential for the development of this IEP” section of the IEP to 
either document attempts or to note where documentation can be found.   

If IEP changes requiring Prior Written Notice (PWN) are made, communicate these to 
the parents with a PWN. 

41.322(3) Other methods to ensure parent participation 

41.322(4) Conducting an IEP team meeting without a parent in attendance 

 
When Parents 
Cannot Attend an 
IEP Meeting and 
Ask that the 
Meeting go on 
Without Them 

Occasionally, after an agreed-upon meeting time and place has been established, 
parents will encounter a situation that precludes their attendance (family emergency, 
change in work schedule, child home sick, etc.) and agree that the meeting can be held 
without them.  In these situations, the meeting may be held without the parents even if 
this is the first attempt to schedule a meeting.  In deciding whether to proceed without 
parents present or make additional attempts to schedule a meeting, the district and/or 
AEA must consider the same things listed in the previous section. 

If a meeting is held without a parent at the parent’s request, the public agency must 
keep a record of attempts to arrange a mutually agreed upon time. 

If IEP changes requiring Prior Written Notice (PWN) are made, communicate these to 
the parents with a PWN. 

41.322(4) Conducting an IEP team meeting without a parent in attendance 

 

Beginning of document Topics 
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IEP Meeting Attendance and Agreement to Excuse Attendance 

 

 
The Importance of 
Attendance at IEP 
Meetings 

An IEP meeting offers an opportunity for a team of individuals to make critical decisions 
about a student’s educational program.   

It is important that all team members come to the meeting prepared to share 
information and make decisions about the student’s IEP.  Each member of the IEP team 
has a critical role to play in the IEP process. IEP team member responsibilities are 
described earlier in this section. 

All required members are expected to attend the entire meeting unless excused in 
writing. 

Keep in mind that discussion and decision-making is an ongoing process during a 
meeting.  Individuals contribute information and also contribute to the discussions and 
decisions.  Minimizing presence and participation may lead to an inadequate IEP. 

41.321(5) IEP team attendance 

 
Who Makes Up an 
IEP team? 

An IEP team is made up of the individuals whose presence or information is necessary 
for the discussions and decision-making needed to develop an IEP that provides a FAPE. 
An IEP team must also meet minimum requirements of the Rules.   

An IEP team includes: 

• Sufficient individuals to fill the minimum, Rules-required IEP team roles, 
keeping in mind a team member may fill multiple roles, and  

• Depending on an IEP meeting’s purpose: 

o Additional individuals who are currently providing general or specially 
designed instruction or special education support services and whose 
input is needed for the development of a new or amended IEP, 

o Additional individuals who are not currently providing general or 
specially designed instruction or special education support services, but 
whose area of instruction or service will be discussed in the 
development of a new or amended IEP, and 

o Additional individuals whose input is needed for the development of a 
new or amended IEP (e.g., district transportation director, guidance 
counselor, AEA consultant or strategist, etc.). 

 
Agreement to 
Excuse Attendance 
at an IEP Meeting 

An individual filling a Rules-required district or AEA role, including either educator role 
may, under appropriate circumstances, be excused.  There are two ways these IEP team 
members can be excused: 

• An IEP team member’s attendance is not necessary.  This means that the 
member’s area of expertise is not being discussed.  For example, the speech-
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language pathologist may be excused from a meeting where the IEP is being 
amended in the area of math instruction. 

• The IEP team member’s area of expertise will be discussed and his/her input 
will be provided in writing. 

 
In both situations, the parent and the school or AEA must agree in writing that the team 
member does not need to attend the IEP meeting.  This agreement is documented on 
the Agreement to Excuse Attendance at IEP Meeting form.   
 
If the parent does not agree, an IEP meeting must be scheduled when the IEP team 
member in question is able to attend.  If parents are going to be asked to sign the 
Agreement to Excuse Attendance at IEP Meeting form at the IEP meeting, they should 
be contacted by phone or e-mail prior to the meeting to determine their agreement.  If 
a request is made to excuse an IEP team member at the meeting and the parent does 
not agree, the meeting is discontinued and rescheduled at a time when the individual in 
question is able to attend.  It is important to secure parent consent in a timely manner 
so that annual review and reevaluation timelines are met. 

41.321(5) IEP team attendance 

 
Who must be 
excused from an 
IEP meeting? 

IEP team members who would fill required roles (general education teachers, special 
education teachers, a district or AEA representative, an individual who can interpret 
evaluation results) must be excused. 

Non-required participants who are part of an individual’s IEP team (e.g., the district 
transportation director) but cannot attend the IEP meeting should provide their input to 
the IEP team, but no Agreement to Excuse Attendance at IEP Meeting form is required. 
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Preparation for IEP Meetings 

 
Information that 
may be Important 
to Review in 
Advance and/or 
Have Available at 
an IEP Meeting 

Data regarding student progress should be collected on an ongoing basis and be made 
available to the IEP team.  Information that would be helpful to review in advance 
and/or have available at an IEP meeting includes: 

▪ Highlights of the general education curriculum 

▪ Copies of district standards and benchmarks as well as information about: 

▪ Methods of instruction 

▪ Materials and media 

▪ Assessments 

▪ Grading strategies 

▪ Classroom management 

▪ Assessment information 

▪ Recent district-wide assessment results 

▪ Classroom assessments 
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▪ Recent evaluations 

▪ Progress monitoring data 

▪ Data to validate accommodations 

This information may be included in an IEP draft. 

 
IEP Drafts Preparation for an IEP meeting may also include various members of the IEP team 

preparing drafts of suggestions for the IEP.  These may be recorded on IEP forms, but 
each must be clearly labeled “draft” and presented in such a way that all IEP members 
have an opportunity for input or to make additional suggestions. 

41.322(7) Rule of construction: “final” versus “draft” IEPs 
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Guidelines for Making Changes to an Eligible Individual’s IEP 

 
Review Need for 
Services and Make 
Necessary Changes 

An “eligible individual” is eligible for the consideration of all his or her needs that may 
be special education.   
 
IEP teams often need to address new, different or additional areas of concern.  Teams 
also need to consider decreasing or discontinuing special education services, activities 
or supports, which may ultimately lead to an exit from all special education services for 
the individual. 
 
Changes to an eligible individual’s educational program that increase or decrease 
services, activities, or supports may be made through the review or amendment 
process.  This can be done provided the team has collected and reviewed data sufficient 
to support any proposed changes.   
 
In determining what changes may be necessary, the IEP team must consider the 
individual’s access to general education environments, and involvement and progress in 
the general education curriculum.  IEP teams need to base their decisions on sound 
data.  Data may come from a variety of sources.  

 
Adding Services 
and Supports in a 
“New” Area 

A “new” area is one that is not closely related to existing areas that are addressed 
through special education services and supports.  For example: 

New. If behavior services and supports are added to an IEP that previously 
addressed only reading, behavior is a “new” area.  

Not new. Services and supports promoting success at problem solving requiring 
multiplication and division are added to an IEP. The IEP previously addressed 
success at problem solving requiring addition and subtraction. Multiplication and 
division reflect a normal progression within math and are not “new.” 

 
The general education intervention process is not required to add areas of service to 
the IEP of an eligible individual.  However, this process should be considered whenever 
the needs of an eligible individual might reasonably be addressed without special 
education services or supports. 
 
The data supporting the addition of services and supports in a new area must be 
documented in the IEP. 
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Data Standards for 
Adding Services 
and Supports in a 
New Area 

IEP teams need to base their decision on sound data.  Data may come from a variety of 
sources.  When considering additional needs, the data generated through the general 
education classroom that reflects an individual’s progress in the context of assistance 
provided to the student is the first source to consider.  Data must clearly support the 
conclusion that identified needs require special education services and supports, rather 
than other forms of assistance. 
 
This series of questions may assist the team in considering whether a child’s needs in 
the area under consideration include special education. Other questions may also be 
important, depending on the circumstances.  

• Is the instruction (materials, pace, methodology) needed by the student 
significantly different from sound, well-differentiated instruction for the 
student’s grade?  

• In addition to grade level expectations for all students, do the student’s needs 
include work on content and achievement standards below the student’s 
current grade or age level?  

• Are modifications to the learning environment that exceed differentiation 
provided by the general program needed by this student?  

• Does the student require learning supports that are different from or greater 
than those provided by the general program?  

• Are adaptations so extensive that they would require a licensed special 
educator to design, implement, and evaluate?  

 

If the child’s needs depend on the answer to one of theses questions and existing data 
is inadequate, a reevaluation may be necessary.   

 
Adding Services 
and Supports in a 
New Goal Area 
Through Annual 
Review or 
Amendment 

In the Current Academic Achievement and Functional Performance (CAAFP) section of 
Page D (Goal) provide detailed information.  Describe services in the Services page. 
Provide summary information and a clear description of proposed changes in the Prior 
Written Notice: 

 
Current Academic Achievement and Functional Performance (Results of the initial 
or most recent evaluation and results on district-wide assessments relevant to this 
goal; performance in comparison to general education peers and standards). 

Karina has struggled with concepts and applications related to algebra variables, 
data analysis and probability.  Her math scores on the Iowa Assessments are well 
below the proficient level and her test, quiz and assignment scores are 
consistently with the lowest 10 to 15% of the class. Weekly algebra probes show 
little or no gains over the past eight weeks. 
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Prior Written Notice. 

1. A description of the action proposed or refused.  

30 minutes of daily specially designed instruction in math will be added to 
Karina’s special education services. 

2. An explanation of why the school proposes or refuses to take the action.  

General education efforts to resolve difficulties that Karina has experienced in 
math have not been successful. These efforts have included math instruction in 
a general education-special education co-taught classroom, individual time 
(15-20 minutes, 3-4 times per week with her general education teacher) and 
nightly parental homework support. The IEP team believes that Karina requires 
greater assistance in the area of math than is provided to most students.   

3. A description of any other options the school considered and the reasons why 
those options were rejected.  

Continuation of general education, including tiered supports, was considered. 
General education efforts to resolve difficulties that Karina has experienced in 
math have not been successful. 

4. A description of each evaluation procedure, test, record, or report the school 
used as a basis for the proposed or refused action.  

Classroom records, grade reports, teacher input, district-wide assessments, 
progress monitoring data. 

5. A description of any other factors that are relevant to the school’s proposal or 
refusal.  

Describe any such factors. 

 
Adding Services 
and Supports in a 
New Area Through 
Reevaluation 

Address reevaluation questions one, two, and three in relation to the existing areas 
addressed through special education services and supports.  Those questions are: 

1. What progress has the student made compared to peers or the expected 
standard? 

2. What discrepancy, if any, still exists between the student’s performance and 
that of peers or the expected standard? 

3. What evidence is there that the student continues to need special education 
and related services to be successful? 

In response to question four: 

4.  What additions or modifications to the special education and related services are 
needed to enable the student to meet the IEP goals and to participate, as 
appropriate, in the general education curriculum?  

The IEP team believes that additional special education services and supports in 
the [areas being added], including frequent progress monitoring and 
adjustments to instruction, when indicated, are needed.   
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In response to questions five and six, include consideration of the new area(s) in the 
response.  Those questions are: 

5. Does the student continue to be eligible for special education services, based on 
the information contained in Questions 1-4? 

6. Under what conditions will the IEP team consider exiting the student from special 
education services? 

 

In the Current Academic Achievement and Functional Performance (CAAFP) section of 
Page D (Goal) provide detailed information.  Describe services in the Services page. 
Provide summary information and a clear description of proposed changes in the Prior 
Written Notice: 

 
Current Academic Achievement and Functional Performance (Results of the initial 
or most recent evaluation and results on district-wide assessments relevant to this 
goal; performance in comparison to general education peers and standards). 

Karina has struggled with concepts and applications related to algebra variables, 
data analysis and probability.  Her math scores on the Iowa Assessments are well 
below the proficient level and her test, quiz and assignment scores are 
consistently with the lowest 10 to 15% of the class. Weekly algebra probes show 
little or no gains over the past eight weeks. 

 

Prior Written Notice. 

1. A description of the action proposed or refused.  

30 minutes of daily specially designed instruction in math will be added to 
Karina’s special education services. 

2. An explanation of why the school proposes or refuses to take the action.  

General education efforts to resolve difficulties that Karina has experienced in 
math have not been successful. These efforts have included math instruction in 
a general education-special education co-taught classroom, individual time 
(15-20 minutes, 3-4 times per week with her general education teacher) and 
nightly parental homework support. The IEP team believes that Karina requires 
greater assistance in the area of math than is provided to most students.   

3. A description of any other options the school considered and the reasons why 
those options were rejected.  

Continuation of general education, including tiered supports, was considered. 
General education efforts to resolve difficulties that Karina has experienced in 
math have not been successful. 

4. A description of each evaluation procedure, test, record, or report the school 
used as a basis for the proposed or refused action.  

Classroom records, grade reports, teacher input, district-wide assessments, 
progress monitoring data. 
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5. A description of any other factors that are relevant to the school’s proposal or 
refusal.  

Describe any such factors. 
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Decreasing or 
Discontinuing a 
Service, Activity, or 
Support 

One goal of special education is to narrow the performance gap between students 
entitled to services and their general education peers.   
 
When using measurable goals and systematic progress monitoring, it is often found that 
students improve significantly and no longer require the continued intensive assistance 
defined in the IEP.   
 
When a student’s performance is within the scope of general education instruction, 
then decreasing or discontinuing special education services, activities or supports must 
be considered. 

 
Communicating 
with Parents 

It is important to have ongoing conversations with parents in order to communicate 
clearly and frequently regarding the possibility of decreasing or discontinuing special 
education supports.   

This can be done by: 

▪ Setting goals and outcomes and discussing with parents timeframes for 
decreasing or discontinuing special education supports as the student learns 
desired skills 

▪ Reviewing frequently the progress monitoring data with parents and 
comparing the data to the student’s general education peers or grade level 
standards 

▪ Involving the parents in considering the following questions: 

o Does the student need curriculum and instruction that is significantly 
different from general education? 

o Have the goals been met? 

o Is the student’s level of functioning becoming similar to that of students 
not receiving special education supports? 

▪ When a decrease and/or discontinuing of special education supports is 
expected, discuss with parents other kinds of school supports, 
accommodations and the community resources that might be available to 
maintain the student’s success 
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Process for 
Decreasing or 
Discontinuing a 
Special Education 
Service, Activity, or 
Support 

Students may be identified as likely candidates for decreasing or discontinuing special 
education services and supports as part of the regular, ongoing progress monitoring or 
at the request of any IEP team member. 
 

Changes to the IEP that would decrease or discontinue services, activities or supports 
may be made through the review or amendment process. 
 

The following question may assist the IEP team in making the decision that a student 
would be successful with decreased or discontinued special education services, 
activities, or supports: 
 

“Can the individual’s needs be met successfully in the general education curriculum and 
in general education environments with the instruction and supports made available to 
all students?” 
 
Data sources to answer this question may include: 

▪ Districtwide assessments 
▪ Attainment of IEP goals (academic, behavioral, social) 
▪ Progress monitoring data 
▪ Other assessment data sources 
▪ Information from teachers and parents 

 

 
 

Trial Placement 

 

 
Process for 
Discontinuation of 
all Services, 
Supports, or 
Activities with a 
Trial Placement 

When available data does not provide sufficient information for planning and decision-
making regarding continuing eligibility for special education, a trial placement may be 
implemented. 
 
Inform the parents, clearly, of our intent!  The trial placement is for the purpose of 
determining eligibility.  Reevaluation is required to complete the trial placement.  
Initiate the trial placement process by obtaining parental consent for reevaluation. 

41.116(7) Trial placements 

 
Document the Plan 
for the Trial 
Placement on the 
IEP 

The trial placement may be initiated through identifying the meeting as a review or 
reevaluation process.  The answers to the following questions should be documented 
on the IEP: 

▪ When will the trial placement begin? 

▪ Who will be involved? 

▪ What supports are needed? 

▪ How will supports be faded? 
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▪ What will be monitored? 

▪ Who will monitor? 

▪ How often will monitoring occur? 

▪ What is the length of time for the trial placement? (The trial period may not 
exceed 45 school days) 

 
Consider the Need 
for Additional 
Assessments 

If the IEP team plans new assessments that will be completed during the trial 
placement, the Consent for/Notice of Evaluation form is processed to obtain parental 
consent. 

 
Implement the 
Trial Plan and 
Monitor Success 

During the trial placement, data are collected on a regular basis to provide the IEP team 
with the necessary information to make a decision about discontinuing all special 
education services, supports and activities.  This information will include:  

▪ Data derived from monitoring the IEP goals (monitoring during the trial 
placement is defined in the review or reevaluation IEP that initiates the trial) 

▪ Ongoing data on student performance that is collected for all students 

▪ Input from general education teachers, special education teachers, parents 
and the student (if appropriate) regarding the effects of the trial 

 
Review data regularly. If the data indicate that the student is not being successful or the 
IEP is not being implemented as designed – for example, during a 45-day trial it is 
discovered that the individual continues to receive special education support – then the 
IEP team should act immediately to review the implementation of the plan and make 
adjustments before continuing the trial placement.  Based upon the review, the IEP 
team may decide to resume special education services to the student prior to the 
projected end of the trial placement. 

 
Reconvene the IEP 
Team at the End of 
the Trial Placement 

The IEP team should meet at the end of the trial placement to consider the question “Is 
the student ready to discontinue all special education services?” 
 
Because this is an IEP meeting at which continuing eligibility is considered, it is a 
reevaluation IEP. The reevaluation process includes the Consent for/Notice of 
Evaluation form and process and requires the completion of page R of the IEP 
regardless of the eligibility determination, Page A if the individual is exited, and all 
pages of the IEP if eligibility and services will continue. Answers to the Page R questions 
will necessitate a review of the monitoring data and the results of new assessments, if 
any.  
 
The team will use this information to determine the overall effectiveness of the trial 
and the students’ continuing eligibility for special education. 
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Document 
Decisions 

If the team decides that the individual can successfully meet the expectations of the 
general curriculum without special education services, the team must document this 
change in identification and placement on a Prior Written Notice of Proposed or 
Refused Action form. 
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IEP Changes Matrix Topics 

 

 Reevaluation Review Amendment 

When is it 
Required 

▪ Every 3 years 

▪ When exit from all special 
education services is being 
considered by the IEP team 
because the individual may 
no longer be eligible (Note: 
not required for graduation) 

▪ When requested by parent or 
teacher 

▪ IEP team determines 
reevaluation is needed 

▪ At least annually 

▪ When requested by parent or 
team 

▪ Not required, but can be 
used to make changes in 
student’s program 

Type of Changes 
Permitted 

▪ Change of placement 

▪ LRE 

▪ Goal areas 

▪ Services to be provided 

▪ Virtually any other change is 
permitted 

▪ Change of placement (other 
than exit) 

▪ LRE 

▪ Goal areas 

▪ Services to be provided 

▪ Virtually any other change is 
permitted 

▪ Change in placement (other 
than exit) 

▪ LRE 

▪ Goal areas 

▪ Services to be provided 

▪ Virtually all other change is 
permitted 

Documentation 
Requirements 

▪ Consent for Notice of 
Reevaluation.  Parent 
signature required if 
additional assessment 
information is to be collected 

▪ Meeting Notice 

▪ New IEP (Reevaluation) 

▪ Six Reevaluation questions in 
IEP – documentation of data 
used to make decisions and 
justify changes 

▪ Prior Written Notice of 
Proposed/Refused Action 

▪ Meeting Notice 

▪ New IEP (review) 

▪ Prior Written Notice of 
Proposed/Refused Action – 
documentation of data used 
to make decisions and justify 
changes 

▪ Meeting Notice (if a meeting 
is held) 

▪ “Amendment” IEP 

▪ Prior Written Notice of 
Proposed/Refused Action – 
documentation of data used 
to make decisions and justify 
changes 

Is a Meeting 
Required? 

▪ Yes ▪ Yes ▪ Not required but a meeting 
must be held if either parent 
or agency requests it  

New IEP Written? ▪ Yes ▪ Yes ▪ No (web-IEP “Amendment 
IEP” is created.) Selected 
portions of existing IEP are 
unlocked and edited 

Duration of IEP ▪ No more than one year 

▪ Reevaluation date (web IEP) 
“rolls ahead” three years 

▪ No more than one year 

▪ Reevaluation date remains 
three years from last 
evaluation 

▪ Reevaluation date remains 
three years from last 
evaluation 

▪ “Duration from” date 
changes 

▪ “Duration to” date remains 
the same as existing IEP 
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FBAs for Eligible 
Individuals 

For all IEPs that will include an FBA and BIP, on Tab B, both behavior check marks 
should be checked to ensure archiving of the Functional Behavior Assessment with 
the current IEP. 

X Yes, behavior is a concern and will be addressed in this IEP. 

X Yes, behavior is a concern and will be addressed in the attached Functional Behavioral 
Assessment and Behavior Intervention Plan. 

At every annual, interim or reevaluation IEP, the Functional Behavior Assessment 
(FBA) shall be recreated to ensure that information is current and accurate.  If 
creating a new FBA meets the IDEA’s definition of an evaluation , and it requires 
more than reviewing existing data, obtain parental consent for a reevaluation. 

“Existing data” may include information collected as a part of IEP goal progress 
monitoring and data collection called for in a BIP.  Existing information also 
includes data gathered and observations made in the course of providing 
instruction and interventions. The new FBA may be updated with existing 
information and with the conclusions drawn from existing data without parent 
consent for reevaluation.  Keep in mind that, as a part of the IEP process, the FBA 
and BIP are developed with parental participation. 

A new FBA form must be added in the Forms Tab.  Data used in the creation of the 
previous FBA, if it continues to be relevant, may be used in the creation of this 
documentation. 

If changes are being made to the FBA during an Amendment (with or without a meeting), 
then the FBA needs to be recreated instead of revised during the Amendment process so 
that an accurate record of the changes made to the FBA can be maintained and archived 
on the Web IEP.   

 

 
 

 
BIPs for Eligible 
Individuals 

For all IEPs that will include an FBA and BIP, on Tab B, both behavior check marks 
should be checked to ensure archiving of the Functional Behavior Assessment with 
the current IEP. 

X Yes, behavior is a concern and will be addressed in this IEP. 

X Yes, behavior is a concern and will be addressed in the attached Functional Behavioral 
Assessment and Behavior Intervention Plan. 

At every annual, interim or reevaluation IEP, the BIP shall be recreated to ensure that 
information is current and accurate. 
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Progress Monitoring of IEP Goals 

 

Position(s) responsible for services.  Describe frequent and repeated measures. Measures must accurately 

assess the skills being taught and be administered with sufficient frequency for educators to be responsive to the 

child’s needs. In most situations, data is expected to be collected and entered every two weeks unless the IEP 

specifies a different period of time between data points.  Considerations regarding the frequency of monitoring 

include: 

• Frequency of service is less than once every two weeks 

• Measures are not sensitive to change every two weeks 

• Data collection every two weeks does not align with the service delivery model 

• The potential need for more frequent progress monitoring when rapid changes to instruction or 

intervention may be necessary (e.g., adjustments to services and supports driven by a behavior 

intervention plan). 

 

Position(s) responsible for services.  … 

 

See attached graph. Obviously, data must be collected on all goals. Visual displays facilitate both decision-

making and communication. The use of a graph or other visual representation of student data and the targeted 

level of performance is required!  Data collection and entry must be completed as specified in the IEP.  

… If forms of visual display other than the Web IEP are used, data collection and entry must be completed as 

specified in the IEP and the graph must be uploaded … 
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Schools may remove a student with a disability to an interim alternative 

setting, if special circumstances apply, for no more than 45 school days 

regardless of manifestation determination results. If the intended 

discipline constitutes a change in placement (>10 days consecutive 

removal or >10 total days constituting a pattern), the school must also: 

1) notify the parents of the decision to remove & provide parents with a 

copy of procedural safeguards notice on the date of the decision; 

2) continue to provide FAPE (Free Appropriate Public Education); and 

3) conduct a manifestation determination for guidance when student 

returns. 

The behavior is not a manifestation of the 

student’s disability. 

1) The school can suspend or expel. 

2) Continue to provide services to allow the 

student to continue to participate in the 

general education curriculum and make 

progress on IEP goals. Consider a 

Functional Behavioral Assessment to create 

or modify an existing Behavior Intervention 

Plan. 
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Unique Placements 

 

Unique Placements 

 
Provide a 
Continuum of 
Services 

It is the duty of each public agency to ensure that a continuum of alternative 
services and placements is available to meet the needs of children with disabilities 
for special education and related services. 
 
In addition to regular classes and special classes, the continuum must include: 

▪ Special schools 
▪ Home instruction 
▪ Instruction in hospitals and institutions 

41.115(1) [Continuum] General 

41.115(2) [Continuum] Requirements 

 
Changing the 
IEP Due to 
Student 
Placement 
Changes 

When circumstances arise that create the need for a student to be moved into a 
placement outside the regular school environment, there is almost always a need to 
make changes to the existing IEP.   
 
Procedures for reviewing or amending IEPs should be followed.  If a child was not 
identified as an eligible individual prior to the need for education in one of these 
restrictive settings, a determination must be made as to whether considering 
eligibility for special education is appropriate.  If special education eligibility is a 
consideration, all of the appropriate child find procedures must be followed.   
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Contracts and Billing for Non-Resident Special Education Services 
 

 
Contracts for 
Services to 
Nonresident 
Students 

A contract or agreement must be in place between the resident district or AEA of 
the student and the AEA or district providing that student’s special education 
program. These contracts must be for the actual costs of providing those special 
education services. 
 
Each agency contracting with other agencies to provide special education and 
related services for individuals or groups of individuals shall maintain responsibility 
for individuals receiving such special education and related services by: 

a. Ensuring that all the requirements related to the development of each 
eligible individual’s IEP are met. 

b. Requiring and reviewing periodic progress reports to ensure the adequacy 
and appropriateness of the special education and related services provided. 

c. Conditioning payments on delivery of special education and related services 
in accordance with the eligible individual’s IEP and in compliance with these 
rules. 

41.903(1) Contractual Agreements: General 

41.903(2) Contractual Agreements: Specific requirements 

 
Actual Costs Accounting for the costs for special education is based on the dollars actually 

expended not on an estimate.  
 
The Code of Iowa requires that when billing for nonresident students, the billing is 
to be actual costs. 

 
Children in 
Unique 
Placements 
Must be 
Provided 
Education 

If a student requiring special education is living in a licensed foster care, residential 
treatment, or other such type of facility, the LEA in which the facility is located must 
provide special education if the facility does not maintain a school.   

The school district in which the facility is located may contract with the facility to 
provide the educational program.  This is the decision of the district.  A facility does 
not have the authority to provide an educational program unless contracted by the 
district to do so. 

School districts in which a residential treatment facility is located are responsible 
for the provision of education services to students residing in the unit or institution. 

41.907(5) Responsibility for special education for children living in a foster care 
facility or treatment facility 

Students (both those requiring special education services and those not requiring 
special education services) residing in the unit or institution shall be included in the 
basic enrollment of their districts of residence. 
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A Student’s 
Resident District 
Must Pay for 
Services 

The student’s resident district shall pay, to the school district in which the facility is 
located, for the provision of educational services to the student.   

The resident district will pay a portion of the district cost per pupil based upon the 
proportion of time each student is provided educational services while in the 
facility, compared to the total time for which the child is provided educational 
services during a normal school year, e.g., 1/180th for each instructional day. 

The actual special education instructional costs incurred are paid by the student’s 
resident district to the district in which the facility or home is located.  Billing to 
resident districts or AEAs for special education costs shall be based on the actual 
cost of providing the services, not on a per diem according to the funds being 
generated.   

41.907(2) Contracted special education 

 

Special 
Circumstances 
and Who Pays 
for Services 

In cases where a student’s district of residence cannot be determined, or a student 
has been placed by the district court and parental rights have been terminated, the 
following procedures should be followed. 

If these students are not included in the weighted enrollment of any LEA in the 
state, the LEA in which the facility is located may certify the costs to the director of 
education by August 1st of each year for the preceding fiscal year.  Payment shall be 
made from the general fund of the state.   

41.907(5) Responsibility for special education for children living in a foster care 
facility or treatment facility 

41.907(6) Responsibility for special education for individuals after termination of 
parental rights 

Any special education instructional program not provided directly by an LEA or any 
special education support service not provided by an AEA can only be provided 
through a contractual agreement. 

41.903(1) Contractual Agreements: General 

 

Students 
Previously 
Requiring 
Special 
Education May 
Continue to 
Receive Services 

If a student enters a facility and has previously been identified as requiring special 
education services, he or she may continue to receive that program in the facility.  
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When Can 
Special 
Education 
Services Start in 
the New 
Facility? 

The special education program shall not begin for a student until the facility has 
received a current IEP from the resident district or previous attending district or 
facility.  Upon receipt of the IEP, the new facility must “provide FAPE to the child 
including services comparable to those described in the child’s IEP from the 
previous public agency until the new public agency either: 

a. Adopts the child’s IEP from the previous public agency; or 

b. Develops, adopts, and implements a new IEP”    

41.323(5) IEPs for children who transfer public agencies in the same state 

 
Cost 
Responsibilities 
for Out-of-State 
Students 

If a student from another state is placed in a foster care facility in Iowa, the costs 
for the educational services provided to both general education and special 
education students are billed back to the student’s home district in the other state.  

This placement is facilitated through the existence of an Interstate Compact for 
Juveniles between Iowa and other states. 

The billing procedures for the costs of providing educational services to out-of-state 
students shall be performed or supervised by the district responsible for providing 
the program. 

 
LEAs and AEAs 
in Contract with 
Other Agencies 
to Maintain 
Responsibility 

Any LEA or AEA that contracts with other agencies to provide special education and 
related services for students maintains responsibility for those students by:  

▪ Ensuring that all the requirements related to the development of each 
student’s IEP are met 

▪ Requiring and reviewing periodic progress reports to ensure the adequacy 
and appropriateness of the special education and related services provided 

▪ Conditioning payments on delivery of special education and related services 
in accordance with the IEP and in compliance with all rules and regulations 
such as minimum length of school day, pupil-teacher ratios, and 
appropriately licensed teachers. 

The district providing the program is responsible for assuring that there is a contract 
in place and for the submission of timely invoices to the sending district.   

41.903(2) Contractual agreements: Specific requirements 
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Open Enrollment 
 

 

Open 
Enrollment 
Application 

Parents of a child enrolled in kindergarten to grade 11 or a child who will be 
entering kindergarten may request to enroll their child in a district other than their 
district of residence through the process of open enrollment. Applications for open 
enrollment of children who will be entering grades one through 12 must be 
submitted to the potential receiving district by March 1 for the following school 
year.  Applications for open enrollment of children who will be entering 
kindergarten must be submitted to the potential receiving district by September 1. 
 
Parents of a preschool, eligible individual may also request to open enroll their child 
in a district other than their district of residence to receive special education 
instructional services in a preschool, pre-kindergarten or early childhood special 
education program.  Parents may not make application to open enroll their 
nondisabled preschoolers. Applications for preschool, eligible individuals must be 
submitted to the potential receiving district by September 1. 
 
There are “good cause” exceptions to the application deadlines.  Identification as an 
eligible individual is not one of them.  See the Open Enrollment Handbook for 
additional information: 

 
Open 
Enrollment 
Approval or 
Denial 

When an open enrollment application is made, the potential receiving district 
considers whether it has adequate classroom space and, for eligible individuals who 
require district-provided, specially-designed instruction, determines whether it can 
provide a free appropriate public education (FAPE) for the child. This determination 
must be made in consultation with the resident district and the appropriate area 
education agency(ies) before approval of the application.  [281—17.11] 
 
The AEA Director of Special Education will designate the AEA professionals who will 
participate in the consultation process. 
 
A potential receiving district may deny an open enrollment application if it does not 
have space or cannot provide an appropriate program. If an open enrollment 
application is denied on the basis of inability to provide a FAPE, the potential 
receiving district must provide the parents with a Prior Written Notice (PWN) 
documenting the denial. PWN is not required if the denial is due to insufficient 
classroom space. 
 
If the appropriateness of the special education program in the receiving district is at 
issue, the final determination of the appropriateness of a special education 
instructional program shall be the responsibility of the AEA Director of Special 
Education in which the potential receiving district is located.   
 
The Director’s determination shall be based upon all relevant information and the 
recommendation of a diagnostic-education team from the potential receiving 

https://www.educateiowa.gov/pk-12/options-educational-choice/open-enrollment
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district. The team shall include a representative from the resident district who has 
the authority to commit district resources, a representative of the AEA that serves 
the potential receiving district and other professionals, as needed, to evaluate 
student assessment information and student needs in light of the potential 
receiving district’s ability to provide a FAPE. 

 
Open 
Enrollment: 
Responsibility 
for FAPE 

Once a receiving district approves the open enrollment of an eligible individual, that 
district is responsible for providing or making provision for a FAPE until open 
enrollment ends: 

“Open enrollment terminates when the student graduates, moves into the 
receiving district, moves out of state, moves into another Iowa district and 
chooses to attend the new resident district, attends an accredited nonpublic 
school, or drops out of school. If a student is placed temporarily in foster care, a 
juvenile detention center, a treatment facility, or similar placement, the open 
enrollment status will automatically be reinstated when the student returns.” 

If, after accepting an eligible individual through open enrollment, the receiving 
district determines that it cannot meet the needs of the child, the receiving district 
continues to be responsible for a FAPE, but may seek placement in another district.   

“While a receiving district can deny open enrollment if it asserts it does not 
have an appropriate program, it cannot terminate open enrollment if it 
determines it does not have an appropriate placement. In that case, the child’s 
team must meet and select a new placement. Open enrollment would 
continue.” 

“If a placement is made into another district, open enrollment transfers to the 
receiving district until such time as the original receiving district has an 
appropriate program and the IEP team concurs with the transfer.  If a parent 
disagrees with the decision to place the child in a placement outside of the 
receiving district, the parent may use any of the special education dispute 
resolution options.” 

Open Enrollment Handbook 

 
Preschool 
Programs 

The open enrollment process, in all circumstances, requires parent application for 
open enrollment according to the specified deadlines.  Open enrollment does not 
apply to the Statewide Voluntary Preschool Program (SWVPP).  A child who attends 
an SWVPP or other preschool program (e.g., Head Start, private preschool) outside 
his or her resident district is not, solely by virtue of attending a preschool program 
in a district, open enrolled into that district.   

For example, a child attends an SWVPP outside her resident district and is identified 
as an eligible individual. If the parents desire to open enroll into the district where 
the child is attending and has been identified as an eligible individual, they must 
meet all requirements of open enrollment. 
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Districts with 
Virtual Schools 

Iowa currently has two districts (CAM and Clayton Ridge) that host virtual schools.  
Parents living in any other Iowa district may make application for open enrollment 
to one of these districts.  Iowa's AEA Directors of Special Education have agreed 
upon a process to support decision making by the districts hosting virtual schools 
and to establish responsibility for support services.  Also, the Iowa Department of 
Education (DE) has issued guidance regarding the open enrollment of eligible 
individuals into districts offering a virtual school option. 
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Beginning of document Topics 

  

Parents of a student with special education services apply for open enrollment. 

Receiving district informs their local AEA of the student application.  

Receiving district, resident district & AEA or AEAs consult to determine if the 
receiving district has adequate classroom space and the district and AEA  

can provide an appropriate program.  

No – Either:  

1) receiving district informs parents 
that request denied on the basis of 
inadequate classroom space, or  

2) provides parents prior written 
notice that the district cannot 
provide an appropriate program. 

Yes – The receiving district approves open 
enrollment application and the AEA 
notifies the resident AEA of this decision if 
support services are outlined in the 
current IEP. 

Note:  This process also applies to open enrollment to a district with a virtual school.  In these 
situations if an IEP includes AEA support services, the sending and receiving AEAs establish service 
delivery arrangements. 

The receiving school district documents the date of consultation and its determination to approve 
or deny open enrollment on the Open Enrollment Application. 

If the appropriateness of the special education program in the receiving district is at issue, the final 
determination of the appropriateness of a special education instructional program shall be the 
responsibility of the AEA Director of Special Education in which the potential receiving district is 
located.  Any party questioning this determination may request that the AEA Director of Special 
Education in which the potential receiving district is located review this determination.  This request 
must be in writing. 
 
The AEA Director of Special Education in which the potential receiving district is located will issue a 

written decision.  See model letter on the following page. 
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Model Open Enrollment Final Determination Letter 
 

Dear : 
 
The <potential receiving district> School District has determined that the special education program it 
could provide to <student’s full name> is <appropriate/not appropriate> for <his/her> needs.  Iowa 
Administrative Code states “If the appropriateness of the special education program in the receiving 
district is at issue, the final determination of the appropriateness of a special education instructional 
program shall be the responsibility of the director of special education of the area education agency in 
which the receiving district is located, based upon the decision of a diagnostic-education team from the 
receiving district which shall include a representative from the resident district that has the authority to 
commit district resources.”  [281—17.11(282)] 
 
I have received your request to make a final determination of the appropriateness of <potential receiving 
district> School District’s program for <first name>. Please accept this letter as my determination. 
 
I have reviewed relevant information including your letter requesting this determination, <first name’s> 
recent IEPs and evaluations and the recommendation of the diagnostic-educational team.  That team 
included the following members: 

         
 Name Position District/Area Education Agency 

         
 Name Position District/Area Education Agency 

         
 Name Position District/Area Education Agency 

         
 Name Position District/Area Education Agency 

         
 Name Position District/Area Education Agency 

 
On the basis of my review and the recommendation of the diagnostic-educational team, I have determined 
that the special education program that the <potential receiving district> School District could provide is 
<appropriate/not appropriate> for <first name’s> needs. 
 
Please contact me if you have any questions. 
 
Sincerely, 
 
 
 
<Director’s name> 
 
Enc. 
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Iowa Department of Education Guidance Regarding Open Enrollment 

of an Eligible Individual to a District Offering a Virtual School Option 
 

 

1. It is a violation of the IDEA to exclude categorically children with disabilities from open enrollment to virtual schools.  

The same variety of program options must be available to children with and without disabilities. [41.110] 

2. It is a violation of the IDEA to determine access to or appropriateness of virtual schools based on a child’s 

“weighting.”  Whether a virtual environment is appropriate to a child with a disability must be determined by the 

child’s needs, not by the child’s weightedness. [41.114(3)] 

3. If a child’s IEP goals cannot be met in the virtual school, with or without supplementary aids and services or 

modifications, the virtual environment is not appropriate to the child.  While virtual schools may be schools of choice, 

a family is not entitled to choose an inappropriate placement.  [41.116(1) – placement must be based on IEP] 

4. Virtual schools require a fresh look at “least restrictive environment.”  While the LRE rules require children with 

disabilities to be educated with nondisabled peers to “the maximum extent appropriate”, the rules contemplate that 

there are multiple ways to teach children.  If children without disabilities participate in a virtual school, and those 

children interact with children with disabilities who participate in a virtual school, then the virtual school is the general 

education environment.  [41.114(2), 41.51(8)] 

5. If a team determines that a virtual school is inappropriate to a child with a disability, then the child’s parents are 

entitled to prior written notice and have their procedural safeguards available to them.  [41.503-.504] 

6. The open enrollment rules require the following two-step analysis, to be completed by the child’s team, which must 

include representatives of the sending and receiving districts and the relevant AEAs.  This is in addition to other open 

enrollment requirements (timely filing of application, etc.).  [17.11] 

1. Is the receiving district able to provide an appropriate education, either in the virtual school or in a “brick-and-mortar” 
school, with or without supplementary aids and services or modifications?  If yes, continue to question 2.  If no, provide 
prior written notice. 

2. Is the receiving district’s virtual school able to provide an appropriate education, with or without supplementary aids and 
services or modifications?  If yes, accept the application.  If not, provide prior written notice and offer the district’s brick-
and-mortar school. 

7. Open enrollment rules provide that the director of special education of the AEA in which the receiving district is 

located resolves any dispute about whether the receiving district is appropriate, based upon evaluation data.  The 

evaluation team must include a representative of the sending district that has the authority to commit resources.  If a 

parent disagrees with the AEA director’s decision, that parent may invoke the IDEA’s procedural safeguards.  [17.11] 

8. The child remains in the sending district’s program while any dispute about the receiving district’s program is pending 

(items 3, 6, and 7).  [17.11] 

9. While this guidance is limited to choosing to open enroll to virtual schools, much of its analysis will apply to other 

distance learning/computer-based/virtual options.  An eligible individual cannot be excluded from computer-based 

advanced courses simply because of the child’s disability.  Certain differences in context may require change at the 

margins of the analysis (such as computer-based education for children with disabilities who have been expelled); 

however, the core of the analysis remains the same. [41.110] 

10. As in all other open enrollment situations involving children requiring special education, the sending district is 

responsible for the actual cost of providing the virtual special education program.  [17.11] 

11. All virtual schools must meet all standards under the Administrative Rules of Special Education [Chapter 41]. 
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Placement in Special Schools and Other State Institutions  

 
Placement at 
No Cost to the 
Parents 

If placement in a public or private residential program is necessary to provide 
special education and related services to an eligible individual, the program, 
including nonmedical care and room and board, must be at no cost to the parents 
of the child.  

41.104 Residential placement 

Students placed into state institutions will generally attend the educational 
programs sponsored by these institutions.  The educational costs are typically paid 
from state appropriations to the sponsoring institution.   

 

LEA 
Responsibilities 

It is the responsibility of each eligible individual’s resident LEA to provide or make 
provision for appropriate special education services that meet all the requirements 
of state and federal rules and laws.   

The AEA shall support and assist LEAs in meeting their responsibilities for providing 
appropriate special education and related services.  

41.400(1) Shared responsibility: General 

   
Shared 
Responsibilities 
of LEAs and 
AEAs 

Special schools for eligible individuals who require special education outside the 
general education environment may be maintained by: 

▪ Individual LEAs 
▪ Jointly by two or more AEAs 
▪ The state directly 
▪ Private providers 

41.176.(1) Special school provisions: Providers 

Responsibility for assuring the appropriate program in the least restrictive 
environment for students placed in residential institutions remains with the 
resident LEA and AEA.  They should be involved in IEP meetings for students prior to 
placement in state institutions and continue to be involved in IEP meetings as long 
as the student is a resident of the district.  

41.114 Least restrictive environment 

AEAs are responsible for maintaining lists of all students with disabilities, including 
those in state institutions, to be included in the annual report of children served.  

41.644 Annual report of children served-criteria for counting children 
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Placement in Adult Correctional Facilities 
 
The assessment and delivery of special education services to incarcerated individuals in Iowa's adult 
correctional facilities is governed by an agreement between the Iowa Department of Education and 
the Iowa Department of Corrections. Follow this link to access that document: 

 
Eligible 
Individuals in 
Adult Prisons 

The assessment and delivery of special education services to incarcerated 
individuals in Iowa's adult correctional facilities is governed by an agreement 
between the Iowa Department of Education (DE) and the Iowa Department of 
Corrections (DoC). Follow this link to access that document: 
 
DE DoC Procedures and Guidelines 

 
Legal 
Requirements 
for Special 
Education in 
Adult 
Corrections 

Eligible students adjudicated to adult correctional facilities will receive special 
education services that meet applicable rules and laws of federal and state laws and 
rules.  41.2(1)d Applicability of this chapter: General 

Requirements of special education that do not apply to adult corrections are:   

▪ Those relating to participation in general assessments  

41.320(1)g Definition of individualized education program 

▪ Those requirements relating to transition planning and transition services  

41.320(2) Transition services 

 
Modifications to 
the IEP 

Modifications to the IEP or placement of an incarcerated individual may be made by 
the team if the state has demonstrated a bona fide security or compelling 
penological interest that cannot otherwise be accommodated.   

41.324(4) Children with disabilities in adult prisons 

 
Payment for 
Special 
Education in 
Correctional 
Facilities 

Students served in a correctional facility are to be added to the resident district’s 
special education count.  The resident district will pay for services for the student 
while incarcerated.   

 
Adult 
Correctional 
Facilities List 

Iowa adult correctional facilities include: 

▪ Clarinda Correctional Facility 

▪ Iowa Correctional Institution for Women 

▪ Iowa Medical and Classification Center 

▪ North Central Correctional Facility 

▪ Mt. Pleasant Correctional Facility 

▪ Anamosa State Penitentiary 

https://www.educateiowa.gov/documents/special-education/2017/07/2016-08-procedures-and-guidelines-assessment-and-delivery
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▪ Iowa State Penitentiary 

▪ Newton Correctional Facility 

▪ Fort Dodge Correctional Facility 
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Placement in Hospitals, Home Instruction, and Jail  

 

Continuum of 
Education 
Placements 
Include Home, 
Hospital, and 
Institution 
Instruction 

The continuum of educational placements includes “home instruction, and 
instruction in hospitals and institutions.”  “Institutions” includes correctional 
institutions.   

41.115(2) Continuum of alternative services and placements: Requirements 

 

LEA and AEA 
Financial Roles 
in Instructional 
Services 

In general (see important exceptions below) when an eligible individual requires 
instructional services in a setting outside of the school, the LEA where the student is 
being educated is responsible to provide or make arrangements for the provision of 
that instruction.   

The resident LEA is financially responsible for that instruction.   

The AEA where the student is being educated is responsible for any support 
services that are needed for an eligible individual who receives his or her instruction 
outside of the school.  An inter-AEA agreement guides the determination of 
financial responsibility for AEAs.   

41.907 Program costs 

 

LEA and AEA 
Financial Roles 
in Hospital 
Settings 

Iowa LEAs that have a hospital psychiatric unit within their district are required by 
Iowa Code [282.27] to provide instructional services.  The LEAs whose students are 
served in those units are required to pay for those services.   

Also, some hospitals routinely provide educational and related services to all 
school-age patients, both special and general education students, and bill the 
resident district or AEA.  In these circumstances, the resident LEA or AEA shall pay 
for the services delivered in the hospital setting. 

 

LEA and AEA 
Financial Roles 
in Jail Settings 

Eligible individuals who are incarcerated in jails are the instructional responsibility 
of the LEA.  The LEA in which the jail is located is responsible for assuring that the 
eligible individual receives instruction.  The resident LEA is financially responsible 
for that instruction.   

 

https://boardpolicyonline.com/?b=iaser&s=195025
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Financial 
Exceptions 

An AEA in which certain institutions are located is responsible for providing or 
making provision for the instruction of eligible individuals who reside in those 
facilities.  Those facilities are: 

▪ Juvenile detention homes 

▪ Licensed shelter care homes 

▪ Adult prisons (AEAs are responsible for special education, only, in prisons)  
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Hospital-Homebound-Jail Decision Making (Not Adult Prison) 

(When a student may require education outside of school) 
 

  Is the reason behavioral or health 
or incarceration in a jail? 

 

Behavioral 
Health or jail 

incarceration 

Is the student suspended or 
expelled due to a code of 

conduct violation? 

Will the student be out of 
school for more than  

a few days? 

Yes No 

Yes, See Behavior 

and Discipline No 

Was the student identified as an eligible 
individual before the potential need for 
education outside of school occurred? Provide the student with 

opportunities to maintain 
progress.   

Note:  This may include 
reimbursing an 

educational provider at a 
hospital or other 

placement. 

Yes No 

Amend the IEP to reflect new 
services.  Maintain weighting in 
anticipation of return to school 

or change weighting if 
warranted. 

Can the student’s needs be met with general 
education instruction and resources or  

is disability suspected? 

General education instruction and 
resources.  Develop an intervention 

plan (a 504 plan if there is a 504 
disability) to provide instruction 

Disability suspected.  Complete an Educational 
Evaluation Report and make an eligibility determination.  
If eligible, include any needed additional assessment on 

IEP Page F and assign weighting if there will be LEA 
special education expenses. 
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Home and Hospital Services 

 

Special 
Education Must 
be Provided for 
Those Unable to 
Attend Schools 
and Related 
Facilities 

“Special education shall be provided to eligible individuals whose condition 
precludes their participation in the general and special education provided in 
schools or related facilities.”  

41.410(2) Itinerant services: Home service or hospital service 

A condition that precludes participation in general and special education is a 
physical or mental health or medical condition.  Behavior, alone, is not a condition 
that precludes participation.  See Homebound Placements for Behavior Reasons, 
below. 

 

Who Provides 
the Services for 
those Unable to 
Attend Schools 
and Related 
Facilities? 

Ordinarily, instructional services shall be provided by the LEA but may be provided 
by a contractual agreement, subject to the approval of the LEA board, by the AEA or 
another qualified agency.  The AEA shall provide any necessary support or related 
services to a homebound or hospitalized student; but through AEA board approval 
may contract with another qualified agency to provide these services.  

41.410(2) Itinerant services: Home service or hospital service 

 

Procedures 
Concerning 
Home and 
Hospital 
Services 

Procedures that must be in place for home and hospital services: 

▪ The IEP must specify the service and the location of the service 

▪ The status of a student receiving these services must be periodically 
reviewed to substantiate the continuing need for the appropriateness of 
the service 

▪ All procedural safeguards must be afforded to individuals receiving these 
services 

For example – the need for the services must be determined at a meeting to 
develop or revise an IEP and parents must give consent for or be given 
notice, as appropriate.  If a review IEP or amendment IEP initiates home or 
hospital services, an IEP review or amendment must also occur at the end of 
home services or when the student returns to school.  The IEP team must 
review the need for home or hospital services for medical reasons at least 
annually 

Note:  IEP teams may want to request a physician’s written statement to determine 
that the student’s condition is such that he or she cannot attend school and that 
the home or hospital service will not interfere with the student’s health or recovery.  
The prognosis should indicate that the student will be out of school for more than a 
few days.  The team should keep in mind that failing to serve a student whose 
condition does not preclude instruction or other services for more than 10 days 
would be considered a change in placement. 

41.410(2) Itinerant services: Home service or hospital service 
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Homebound Placements for Behavioral Reasons 

 
Placing 
Individuals on 
Homebound 
Instruction Due 
to Behavioral 
Issues 

An IEP team may make a decision to place an eligible individual on homebound 
instruction due to extreme behavioral issues when a temporary placement as part 
of an evaluation process is needed. 

In making a temporary placement, IEP teams need to be quite certain that the 
home is 1) an appropriate educational setting, and 2) the placement assists in the 
completion of the evaluation process.   

A home placement for behavior reasons must not circumvent appropriate 
safeguards related to student discipline.  A home placement for behavior reasons 
may not be used in lieu of establishing an appropriate school program for a student.  
Districts have an obligation to provide the appropriate instructional program for 
students with behavior disabilities.  The IEP must be implemented by appropriately 
licensed staff. 

 
When is 
Homebound 
Instruction 
Really 
Appropriate? 

Homebound instruction, even when temporary and used for an evaluation purpose, 
is rarely the best solution.  Too often this leaves the student with little supervision 
and no appropriate peers to model appropriate behavior.  In addition, homebound 
instruction has limited worth in working toward improved behavior in a school 
setting. 

 
Interim IEPs and 
Temporary 
Homebound 
Instruction for 
Behavioral 
Reasons 

When an IEP is written that places a student on homebound instruction for 
behavioral reasons, this is considered to be an interim IEP.  This type of placement 
is designed to be a temporary placement as part of a continuing evaluation process 
before a new IEP is developed, and to aid in determining the appropriate services 
for the individual. 

An interim IEP shall not be in place for more than 30 school days.  

41.324(5) Interim IEP 

An interim IEP may be replaced by another interim if the purpose (completing an 
evaluation, gathering additional information, obtaining records from a previous 
school or service provider, etc.) for which an interim was originally written has not 
been accomplished within 30 school days.  However, IEP teams must keep in mind 
that the Rules also state: 

“It is essential that the temporary provision of service not become the final 
special education for the individual before the IEP is finalized.”   

41.324(5) Interim IEP 

Clearly, interim IEPs are intended to serve a temporary purpose.  While it is possible 
to replace one interim IEP with another, this should be a very uncommon 
occurrence. 
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Shelter or Detention Facilities 

 
AEA 
Responsibilities 
Concerning 
Facilities 

An AEA shall provide or make provision for an appropriate educational program for 
each child living in the following types of facilities located within its boundaries: 

▪ An approved or licensed shelter care home 

▪ An approved juvenile detention home 
 

The provision of the educational program shall be pursuant to a written agreement 
which identifies the responsibilities of the AEA, juvenile home, and any other 
agency with which the AEA contracts to provide the educational program. 
[63.5(282)] 

 
AEA 
Responsibilities 
Concerning 
Policies and 
Procedures 

AEAs are required to establish policies and procedures for screening and evaluating 
students who may require special education services within shelter and detention 
facilities.  
 
It is the responsibility of the AEA to ensure that all procedures related to: 

▪ Due process 

▪ Protection in evaluation 

▪ Least restrictive environment (LRE) 

▪ Development of the IEP 

▪ All other requirements of Chapter 41 

are adhered to for students provided special education in shelter or detention 
facilities. 
 
Additionally, the activities of the special education program must be coordinated 
with other programs and services provided.  [63.7(282)] 

 
AEA Assignment 
of Support 
Service 
Professionals 

Appropriate support service professionals shall be assigned by the AEA in which the 
program is located.  The AEA professionals shall have the necessary qualifications 
to: 

▪ Identify students for whom a disability is suspected  

▪ Assist in the completion full and individual initial evaluations and 
reevaluations 

▪ Assist in IEP development 

▪ Assist in the implementation of needed special education programs 
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Out-of-State Placement 

 
When to 
Proceed with 
Out-of-State 
Placement 

If any agency or school district in Iowa has an appropriate educational program and is 
located nearer to an eligible individual’s residence than an out-of-state placement 
that district or agency must be given first consideration.   

When appropriate services are not available within the state, or when services in an 
adjoining state are nearer than those available in Iowa, the director may certify an 
eligible individual for appropriate special education and related services outside the 
state.   

A placement may be made only when it has been determined by the department that 
the special education and related services meet the standards set forth in the Iowa 
Rules of Special Education.   

41.116(5) Out-of-state placements 

 

Payment for 
Out-of-State 
Placement 

Funds generated through the weighting plan for special education instructional 
services can be used to provide special education instruction in out-of-state 
placements.  However, itinerant instructional services and special education 
consultant services shall utilize special education support service funds for out-of- 
state placements.   

41.907(7) Proper use of special education instructional and support service funds 

 

LEA and AEA 
Responsibilities 

It is the responsibility of the AEA and LEA to establish procedures for participation 
in the development of the individual’s IEP in an out-of-state placement, and to 
prepare for the individual’s transition back to the LEA before he or she is placed out 
of state.   

41.404(2) Procedures 

 

Procedures for 
Determining 
Out-of-State 
Placement 

Procedures for determining out-of-state placement: 

▪ An IEP review meeting must be held to determine the need for an out-of-
state placement.  This need must be based on appropriate data to support 
the IEP team’s decision.   

▪ A Prior Written Notice form is required to consider the change of 
placement.  Educational options within the state must be explored and 
discussed at the meeting and determined inappropriate.   

▪ The following must be forwarded to the AEA Director of Special Education 
for approval 

o  Completed IEP, which must include a program to prepare for the 
eligible individual’s transition back to the LEA  41.404(2) Procedures 

o The Request for Department of Education Approval and the 
Addendum 

https://boardpolicyonline.com/?b=iaser&s=195624
https://boardpolicyonline.com/?b=iaser&s=196320
https://boardpolicyonline.com/?b=iaser&s=195938
https://boardpolicyonline.com/?b=iaser&s=195938
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▪ The LEA will continue to be involved in any IEP decisions.  The LEA should 
notify the out-of-state placement of this request.   

▪ The AEA Director of Special Education will then request out-of-state 
approval from the Bureau of Learner Strategies and Supports at the 
Department of Education 

 
Procedures for 
Requesting 
Approval of 
Funds for 
Students Placed 
Out-of-State 

Contracts negotiated with out-of-state agencies for the provision of special 
education services require Iowa Department of Education approval.   

41.116(6) Department approval for out-of-state placement 
 
To secure approval and arrange for educational costs to be paid by a local school 
district for a student identified as needing a special education program placement 
outside the state of Iowa, the following procedures will be followed: 

▪ The referring local district or agency (County Juvenile Court or County 
Department of Human Service) will send a copy of the court order, if 
available, for court ordered placements to the Director of Special Education 
of the local AEA. 

▪ Forms from the Iowa Department of Education requesting out-of-state 
approval are signed by the AEA Director of Special Education and the local 
school district’s superintendent or designee and forwarded to the Iowa 
Department of Education 

▪ After the Iowa Department of Education review, a letter will be sent to the 
AEA Director of Special Education with a decision to approve or not approve 
the request following their investigation of the proposed placement. 

41.116(6) Department approval for out-of-state placement 
 
An AEA designee will forward the copies of the approval letter to the local school 
district’s superintendent, and send a letter to the initial referring agency notifying 
the agency of their decision. 

 
Out-of-State 
Procedures 

When the eligible student is in the out-of-state placement, the following 
procedures are required: 

▪ Ongoing follow-up of the student’s IEP progress, which includes progress 
monitoring reports that will be documented and maintained in the 
student’s LEA file 

▪ Participation in IEP meetings via telephone conferencing, video 
conferencing, or physical presence by LEA staff and/or AEA staff.  Resident 
district representatives must be invited to all IEP meetings 

▪ Documentation of an annual IEP review and copies of the current IEP 
maintained in the resident district files 
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Private Instruction (Home Schooling) 

 
Overview All students who are of compulsory attendance age must be enrolled in a recognized 

educational program. 

Compulsory attendance age requirements apply to students who are 6 years of age by 
September 15th and those who are not 16 years of age by September 15th of a school 
year.  Students whose birthday is after September 15 and who turn 16 years of age 
must complete the current year of school to meet compulsory attendance 
requirements. 

The Iowa Compulsory Attendance law (Iowa Code Chapter 299) allows for private 
instruction.  These procedures address the requirements of private instruction that 
are relevant to eligible individuals.  The Private Instruction Handbook addresses all 
children receiving private instruction and may be found here:  

Private Instruction Handbook 

 
Private 
Instruction 

Iowa Code allows three forms of private instruction:   

• Competent Private Instruction Option 1: Private Instruction under the 
supervision of a licensed practitioner 

• Competent Private Instruction Option 2:  Private Instruction by a non-
licensed person 

• Independent Private Instruction 

 
Competent 
Private 
Instruction: 
Option 1 

Private instruction provided on a daily basis for at least 148 days during a school 
year, to be met by attendance for at least 37 days each school quarter, by or under 
the supervision of a licensed practitioner which results in the student making 
adequate progress. 

Form A and evidence of immunization are required. 

Parents may dual enroll their children for special education instructional or support 
services. 

If a child has been identified as requiring special education programs or services, 
prior written approval must be obtained from the special education director of the 
Area Education Agency (AEA) in which the child resides (or the Director’s designee) 
before the child may be home schooled or enrolled in a non-accredited nonpublic 
“school.” under Competent Private Instruction Option 1 or Option 2. 
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Competent 
Private 
Instruction: 
Option 2 

Private instruction provided on a daily basis for at least 148 days during a school 
year, to be met by attendance for at least 37 days each school quarter, by or under 
the supervision of a person other than a licensed practitioner which results in the 
student making adequate progress.  

Evidence of immunization is optional. 

Form A and a course of study are optional if parents do not seek dual enrollment.  
Form A, including a course of study, is required for dual enrollment. 

Parents may dual enroll their children for special education instructional or support 
services. 

If a child has been identified as requiring special education programs or services, 
prior written approval must be obtained from the special education director of the 
Area Education Agency (AEA) in which the child resides (or the Director’s designee) 
before the child may be home schooled or enrolled in a non-accredited nonpublic 
“school.” under Competent Private Instruction Option 1 or Option 2. 

 

Independent 
Private 
Instruction 

Independent Private Instruction is instruction that meets these criteria: 
1)  Is not accredited.  

2)  Not more than four unrelated students. 

3)  No tuition, fees, or other remuneration. 

4)  Private or religious-based instruction as its primary purpose. 

5)  Teaches mathematics, reading and language arts, science, and social studies. 

6)  Provides report on request. 

7)  Not nonpublic school or CPI 

8)  Exempt from all state statutes/rules except as otherwise provided in chapter 299 and 299A.  

Consent from the AEA Director of Special Education (or designee) is not required for an 
eligible individual educated under Independent Private Instruction. 

 

Dual Enrollment Parents who choose CPI Option 1 or Option 2 for their student may seek dual 
enrollment at a public school.   

If a student is dual enrolled, he or she is eligible to enroll in academic and/or 
extracurricular activities at the public school of residence. 

Dual enrollment may include the option of enrollment at the public school in order 
to receive special education instructional and/or support services.  Districts may set 
a policy on the number of courses in which a student may dually enroll.  A student 
may not enroll at the public school in all but one course.  In other words, students 
may not use CPI to opt out of completing a specific course in the public school. 

The special education weighting of an eligible individual who is dual enrolled for 
special education services is determined in the same manner as for other students. 
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Approval for Competent Private Instruction for those Requiring Special Education 

 

 
Overview When a child has been identified as currently requiring special education, the child 

is eligible to receive competent private instruction with the written approval of the 
director (or designee) of special education of the area education agency of the 
child's district of residence.    

 
When Parents 
of an Eligible 
Individual Seek 
Approval for CPI 

When a student’s parents wish to provide competent private instruction for their 
child who is an eligible individual, the IEP team must submit a Competent Private 
Instruction Worksheet and the documentation outlined therein to the area 
education agency director of special education or the director’s designee. 

 
Written 
Decision 

The area education agency director of special education or the director’s designee 
shall issue a written decision:  

▪ Approving 

▪ Conditioning approval on modification of the proposed program 

▪ Denying approval 
 
This decision will be based upon the appropriateness of the proposed competent 
private instruction program for the child requiring special education taking into 
consideration the child's disability and needs. 

 
When to 
Request 
Approval 

The request for approval for placement under Competent Private Instruction by the 
parent or guardian may be presented to the special education director or designee 
at any time during the calendar year.   

If the special education director or designee denies approval or if no written 
decision has been rendered within 30 calendar days, that decision or the absence of 
a decision is subject to review by an impartial administrative law judge. 

 
Not Approved If a parent, guardian, or legal custodian of a child requiring special education 

provides private instruction without approval, the director or designee may do one 
of two things.  Either request an impartial hearing before an administrative law 
judge under the rules of special education or notify the secretary of the child's 
district of residence for referral of the matter to the county attorney pursuant to 
Iowa Code section 256B.6, incorporating chapter 299. 
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State and 
Federal Law 

A program of competent private instruction provided to a student requiring special 
education is not a program of special education for purposes of federal and state 
law. 
 
The director of special education or the director’s designee shall advise the parent, 
guardian, or legal custodian of a child of the probable consequences of placing the 
child under private instruction and withdrawing the child from specialized 
instruction and services to which the child is entitled.  

 
Parent 
Decisions 

The director of special education or the director’s designee may require the parent, 
guardian, or legal custodian of a child to accept full responsibility their decision to 
reject special education programs and services, forgoing a later request for 
compensatory education for the period of time when the child was under private 
instruction.  
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Options for Parents Interested in Private Instruction Beginning of document Topics 

 

 
Overview When the parents of an eligible individual express an interest in providing private 

instruction for their child, LEA and AEA professionals will seek to clarify the reason 
that the parents are considering private instruction.  If the reason includes 
dissatisfaction with the educational program, generally, or IEP services, specifically, 
LEA and AEA professionals should make an effort to resolve the issues raised by the 
parents.  Failing to resolve issues, LEA and AEA professionals should work to assure 
that parents have a full understanding of the opportunities available through dual 
enrollment and, if the district offers one, a home school assistance program (HSAP). 
 
If the parents decide to pursue private instruction, the LEA or AEA (for support-only 
IEPs) may offer a meeting with relevant members of the IEP team to assist the 
parent to develop the private instructional program in a manner that will address 
their child’s special needs and develop an IEP if the parents seek competent private 
instruction (CPI) with dual enrollment for special education.   

 
Dual Enrollment 
 

The first CPI option for parents is dual enrollment.   
 
Dual enrollment with all special education services continued or continued with 
only minor changes (e.g., changes in scheduling or location). 

 
Dual Enrollment 
with All Services 
Continuing, but 
with Changes to 
Those Services 

The second CPI option for parents is dual enrollment with changes.   
 
Dual enrollment with all special education services continued, but with significant 
(e.g., amount of service or nature of the service) changes. 

 
Dual Enrollment 
with Some 
Services 
Continuing 

The third CPI option for parents is dual enrollment with some, but not all services 
continuing. 
 

 
What to do to 
Participate in 
One of the 
Above Three 
Options 

The above three options include continued special education services.  For these 
options: 

▪ Parent completes and submits a Competent Private Instruction report 
(Form A, front and back) 

▪ Parent completes and submits a course of study 

▪ An IEP for CPI is developed at a meeting or through an amendment without 
a meeting 
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▪ A Prior Written Notice of any IEP changes, pending approval of CPI, is 
developed 

▪ The documentation above and the Competent Private Instruction 
Worksheet is submitted to the Director or designee 

▪ The Director or designee provides the parents a letter of notification of his 
or her determination 

 
Dual Enrollment 
with No Special 
Education 
Services 

The fourth CPI option for parents is dual enrollment without special education 
services. 
 
Dual enrollment for a student eligible for special education services whose parent 
has chosen only general education/extracurricular activities.  For this option: 

▪ Parent completes and submits a Competent Private Instruction report 
(Form A) 

▪ Parent completes and submits a course of study 

▪ The documentation above and the Competent Private Instruction 
Worksheet is submitted to the Director or designee 

▪ The Director or designee provides the parents a letter of notification of his 
or her determination. 

 
No Dual 
Enrollment 

The fifth CPI option for parents is no dual enrollment. 
 
No dual enrollment and no school involvement provided by the LEA or the AEA. For 
this option: 

▪ Parents electing CPI Option 1 complete and submit a Competent Private 
Instruction report (Form A ) and course of study. 

▪ Parents electing CPI Option 2 have the option to complete and submit a 
Competent Private Instruction report (Form A ) and course of study. 

▪ The documentation, if any, above and the Competent Private Instruction 
Worksheet is submitted to the Director or designee 

▪ The Director or designee provides the parents a letter of notification of his 
or her determination. 
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Responding to Requests for Competent Private Instruction (CPI) 

 
Director or 
Designee 
Response When 
Receiving a 
Request for CPI 

The Director or designee will review available documentation, including additional 
information that is provided through the completion of the Competent Private 
Instruction Worksheet. 
 
In determining whether to approve or conditionally approve CPI, the director or 
designee will consider: 

▪ How intensive are the individual’s special education services? 

▪ How unique are the individual’s needs (i.e., would the parents have the 
requisite skills to meet this individual’s needs?) 

▪ Will the individual be dual-enrolled for all or some of their general 
education instruction or special education services? 

▪ Will the individual be enrolled in a HSAP? 

▪ Will the CPI be provided by or overseen by a licensed teacher or a licensed 
special education teacher? 

 
Notifying 
Parents of 
Decisions 

The Director or designee must provide notice of his or her decision in writing and 
notice of the probable consequences of placing an eligible individual under CPI.   
 
A model letter and enclosure may be found below.  The model letter also informs 
the parents that their child would continue to be an eligible individual and special 
education needs would be considered if the CPI ends or dual enrollment for special 
education is later sought. 

 
Change/Exit 
Processes and 
Codes 

CPI with dual enrollment.  If a child will begin CPI with dual enrollment for special 
education, the roster change code CPI (Competent Private Instruction with an IEP) 
is used. 

 
CPI without dual enrollment.  If a child will begin CPI without dual enrollment for 
special education the child continues to be an eligible individual.  The exit code CPN 
(Competent Private Instruction, no IEP or Independent Private Instruction) is used. 
 
IPI.  If parents initiate IPI but do not revoke consent in writing, the child continues 
to be an eligible individual. The exit code CPN (Competent Private Instruction, no 
IEP or Independent Private Instruction) is used. 
 
Revocation when initiating private instruction.  Any time a parent revokes consent 
for services in writing, including at the initiation of any form of private instruction, 
give prior written notice before stopping special education services. In that notice, 
explain that the parents requested their child’s special education to stop, that all 
services and accommodations in the child’s Individualized Education Program (IEP) 
will stop, and explain the alternatives to stopping the child’s special education.  
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PRC (parent revoked consent for special education) is the correct exit code. 
Following revocation and termination of services, the child is no longer considered 
to be an eligible individual and a return to special education services requires the 
initial evaluation and eligibility determination process.  

 
Returning to 
School or Later 
Seeking Dual 
Enrollment for 
Special 
Education 

If a child who child continues to be an eligible individual has received CPI without 
dual enrollment for special education or who has received IPI returns to school or is 
dual enrolled for special education, the child’s IEP may be reactivated. The IEP team 
will make a determination of data and procedural needs at that time – the IEP may 
have passed its anniversary date, reevaluation may be needed to determine a 
child’s current needs and so forth. 
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Model Approval Letter 

 
Dear : 
 
I have received your request to provide competent private instruction (home schooling) to 
your child, <Student Full Name>.  Iowa Code states “A child of compulsory attendance age who 
is identified as requiring special education under chapter 256B is eligible for placement under 
competent private instruction with prior approval of the placement by the director of special 
education of the area education agency of the child's district of residence.” 
 
Please accept this letter as my approval of competent private instruction for <Student First 
Name>.  Please note there may be additional requirements of competent private instruction 
(home schooling).  A summary of parent responsibilities is included with this letter. 
 
<Student First Name> continues to be eligible for special education services and <he/she> may 
continue to receive all or some of these services through dual enrollment.  If <Student First 
Name> returns to school, <his/her> special education needs will be considered by an IEP team.  
 
Your decision to home school is an important one and a significant one for <Student First 
Name>.  When a student with a disability is provided home schooling, it is possible that his or 
her special needs may not be met.  I strongly encourage you to <dual enroll/continue to dual 
enroll/enroll in the district’s Home School Assistance Program> to assure that <Student First 
Name>’s needs are met. 
 
Please contact me if you have any questions. 
 
Sincerely, 
 
 
 
<Director or designee name> 
 
Enc. 
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Competent Private Instruction 

Summary of Parent, Guardian, or Legal or Actual Custodian Responsibilities (2017-2018) 

(Dual enrollment, home school assistance programs) 
 

1)  A parent, guardian, or legal or actual custodian choosing CPI Option 1, or electing to report under CPI Option 
2, (dual enrollment) must submit Form A to the district of residence for each child by September 1, or within 
14 days of removing the child from school, or within 14 days of moving into the district. Proof of 
immunization is also required of the parent, guardian, or legal or actual custodian of all children receiving CPI 
under Option 1, (including those enrolled in a HSAP) or under Option 2 if electing to dual enroll. If a child 
requires special education services and consent is granted for receipt of public school or area education 
agency (AEA) special education programs or services, the Director of Special Education at the AEA must pre-
approve CPI for the child. 281-IAC 31.2(1)  

2)  If a parent, guardian, or legal or actual custodian desires dual enrollment for a child, they must let the district 
of residence know by September 15th (a district may decide on its own to extend this deadline). The only 
exception is for parents, guardians, or legal, or actual custodians who moved into the district or removed 
from school after September 15th. If the parents, guardians, or legal or actual custodians moved or removed 
the child from school after September 15th, they will have 14 calendar days to request dual enrollment. It is 
important for families to know that the deadline is imposed for funding purposes, and that actually waiting 
to sign up for dual enrollment close to the deadline may mean that a desired class is full. Families are urged 
to let districts know as soon as practical if they want the dual enrollment option.  

3)  Provide for the child’s instruction using a plan and course of study.  

4)  If the parent, guardian, or legal or actual custodian is teaching the child and is not an Iowa licensed teacher or 
under the supervision of an Iowa licensed teacher, and the child is between the ages of 7 and 15, inclusive, 
he/she may but is not required to arrange baseline evaluation the first year and an annual assessment each 
subsequent year. The parent, guardian, or legal or actual custodian may select standardized testing, portfolio 
assessment, or submittal of a report card from an accredited correspondence school for purposes of fulfilling 
the baseline evaluation and annual assessment requirements of the law. If standardized testing is utilized, it 
will need to be completed by May 1 of each year. The local public school will contact parents, guardians, or 
legal or actual custodians of testing dates and times if a parent chooses this option. A list of acceptable 

annual assessments is on page 24 and on the website at: Private Instruction (Home Schooling) 

5)  Parents, guardians, or legal or actual custodians must send a written request to the Department of Education 
if the family would like the child to take a standardized test other than one of those listed in this document. 
281-IAC 31.8 (2).  

6)  If filing Form A for the first time, attach immunization information, if applicable. (Proof of immunization is 
required of all children receiving CPI under Option 1, including those enrolled in a HSAP, and of all children 
receiving CPI under Option 2 when dual enrollment is elected).  

7)  If open enrollment is desired, the family must file the proper documents with the resident district. The 
deadline to file for open enrollment is March 1st. Please contact your resident district for forms.  

8)  Optional: A parent, guardian, or legal or actual custodian who chooses Option 2 and chooses not to report 
to the district may wish to provide the district notice of the decision to use the private instruction 
exemption. Doing so will create a presumption that a child of compulsory attendance age is in compliance 
with the compulsory attendance requirements of Iowa Code chapter 299. Further, those using Option 2 
with the private instruction exemption who want public school services such as courtesy standardized 
testing, Senior Year Plus options (dual enrollment is required), or district- provided driver education should 
notify the school district in a timely manner.  

 

Click for additional information:  Private Instruction (Home Schooling) 
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4+ Services 

 
4+ Services 
Defined 

“4+ services are secondary services which are part of the student’s secondary schooling 
and included in his or her Individualized Education Program (IEP). Specifically, the purpose 
of the [4+] services is to fulfill unmet transition needs resulting from the student’s 
disability as identified in the student’s IEP. 
 

“4+ services are those provided through a district’s continuum of services which fill any 
gaps between instruction designed for the student to complete a district’s secondary 
general education requirements (including Carnegie units) and completion of Free 
Appropriate Public Education (FAPE). Services must be provided when the student needs 
them, for as long as the student needs them, as long as the student is eligible to receive 
special education services.” 

Guidance on 4+ Services, Iowa Department of Education; January 2017 
 

4+ programs and services may be located at a site other than the high school.  They may be 
located at a community college, in the community through a collaborative program with 
Iowa Vocational Rehabilitation Services (known as the Transition Alliance Program), or in 
the community through other providers. 

 

When should 
the IEP team 
consider  
4+ services? 

Transition services means a coordinated set of activities … that is focused on improving the 
academic and functional achievement of the child with a disability to facilitate the child’s 
movement from school to post-school activities.   
 

When completion of the graduation requirements applicable to all children will not 
adequately facilitate an eligible individual’s movement from school to post-school activities 
and are deemed necessary for the provision of a FAPE, 4+ services may be considered.  
 

Post-school activities that a student might transition to include postsecondary education, 
vocational education, integrated employment (including supported employment), 
continuing and adult education, adult services, independent living, or community 
participation.   
 

Present levels of academic achievement and functional performance, including transition 
assessments, the individual’s post-secondary expectations and status within the course of 
study will help inform the IEP team. 
 

“The IEP team must first identify the individual’s need for services and then identify an 
appropriate way to address that need. This may or may not require a student’s 
participation in 4+ services. For example, an individual who needs specific job skills 
may learn those skills on the job rather than through 4+ services. … 4+ services can 
take place in a variety of locations, including but not limited to: within the high school 
setting, at an alternate location within the district, in the community, or on a 
community college campus.” 

Guidance on 4+ Services, Iowa Department of Education; January 2017 
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4+ Services and 
Graduation 

“A child with a disability graduates with a regular high school diploma based on two 
outcomes: (1) the child meets graduation requirements applicable to all children or  
(2) the child meets graduation requirements applicable to all children plus additional 
requirements determined necessary for the child to receive a FAPE.” 

Grades, Diplomas and Transcripts for Students with Disabilities (1999); 
Interim Supplement and Updates (February 2017) 

If the IEP team determines that 4+ services are necessary to provide a FAPE, meeting 
graduation requirements may be made contingent on completion of both graduation 
requirements applicable to all children plus additional requirements related to the  
4+ services. 

 
4+ Services on 
Community 
College 
Campuses 

Currently, there are secondary special education programs on several community college 
campuses in Iowa. The specific services they provide range, depending on the program.  
Their intent, however, is the same:  to provide LEAs with an additional option of meeting 
needs of students with disabilities.  Generally, there are three reasons that an IEP team 
might decide to send a student with disabilities to a secondary program on a community 
college campus: 

1. The student will go on to college, but her or his learning characteristics and 
generalization skills necessitate time in the actual setting to be successful. 

2. The student will go on to college, but needs to learn specific study/accommodation 
skills in the actual setting. 

3. The student may not be successful independently at a college setting, but with 
supports will gain specific career and technical skills that will provide for a stronger 
employment outcome. 

It is important to remember that these programs must be available to the student as long 
as the student needs the services and remains eligible for special education.  Also, 4+ 
services on community college campuses are considered secondary programs – not 
postsecondary education.   This means that the student must continue to receive a free 
appropriate public education. 

 
Other  
4+ Services 

4+ Services may be located in the community through a collaborative program with Iowa 
Vocational Rehabilitation Services (known as the Transition Alliance Program), or in the 
community through other providers. 

Collaborative programs funded by IVRS and the LEA or AEA known as TAPs may extend 
beyond the 4th year of high school when it has been demonstrated that the student was 
unable to adequately develop the work skills necessary for post secondary learning or 
working goals.   

Beginning of document Topics 

As early as the sophomore year students in TAPs should participate in assessments and 
work experiences to expose them to vocational options so that by the junior and senior 
year more advanced and customized training is provided.  This will enable the student to 
be prepared for transition and graduation.  Only when the student is not successful in 
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acquiring the skills in the high school years would the student continue in the TAP program 
for more skill development. 

 
Transportation, 
Housing, 
Materials and 
Supplies for  
4+ Services 

Transportation. “The district is responsible for transporting the individual to the location 
of the 4+ services. The method of transportation is a district determination rather than 
parental choice. If the student or parents reject the district’s transportation arrangement, 
transportation becomes a student or parental responsibility. For students that are under 
open enrollment, transportation is a student/parent responsibility. See the open 
enrollment handbook for additional information on this topic.” 

Guidance on 4+ Services, Iowa Department of Education; January 2017 

Housing. “For students receiving 4+ services at a community college, living on campus is a 
student choice at parental cost except under two conditions:  

1)  Specially designed instruction related to living skills are necessary according to the 
IEP and residential costs are necessary to provide FAPE; or,  

2)  The local district placed the student too far away from home, as determined by the 
school district, for special education services to return home daily.  

“If the district requires the student to live on campus, the costs covered will be the dorm 
housing and the dorm food plan. Personal living items (such as toilet paper, soap, 
toothbrush, etc.) are personal costs to the student/parents as these items are provided by, 
consumed by, and retained by the student or parents.” 

Guidance on 4+ Services, Iowa Department of Education; January 2017 

Materials and supplies. "Costs for books, supplies, and other materials necessary to 
provide FAPE must be covered by the district. There must, however, be direct connection 
between the IEP and the costs. Supplies bought by the district are the property of the 
district. The district may sell them at cost to the student if the student wants to purchase 
them, or if the district policy is to sell such items to all students as allowed by Iowa Code. If 
general supplies are the responsibility of all enrolled students, they remain the general 
responsibility for these students the same as non-disabled students. If the 
students/parents decide to purchase the items instead of the district so that they can 
retain ownership of the items, it should be documented in the IEP that the district offered 
to pay and the parents made the choice to purchase instead." 

Guidance on 4+ Services, Iowa Department of Education; January 2017 

 
DE Guidance DE Guidance for 4+ Services (January 2017) 

 

Beginning of document Topics 

https://www.educateiowa.gov/sites/files/ed/documents/Guidance_Template_1.20.17_Final.pdf
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 Parental Rights Summary (June 2017) Topics 
 

This is a very brief summary of your rights. In order to assure that you have a full explanation of your rights, you are to receive a copy of 
the Procedural Safeguards Manual for Parents (Parental Rights in Special Education) at least one time each school year. In addition, 
you must be given a copy (1) upon an initial referral or your request for evaluation for your child, (2) upon your filing of a first due 
process complaint or first state complaint in a school year; and (3) whenever a decision is made to take a disciplinary action that 
constitutes a change of your child’s placement. You also get a copy of the procedural safeguards whenever you ask for one. In addition 
to your rights, the Procedural Safeguards Manual for Parents lists sources of assistance for parents and outlines special safeguards 
related to student discipline.  
 

This summary is provided for your convenience and is not a replacement for the Procedural Safeguards Manual for Parents. If there 
are any differences between the Procedural Safeguards Manual for Parents and this summary, the information and guidance in the 
Procedural Safeguards Manual for Parents is followed. 

 

For each child with a disability who requires special education, your public school district and area education agency have the 
responsibility to provide a free and appropriate public education in the least restrictive environment.  

Free and appropriate public education (FAPE).  Free means that special education services are provided at no cost to the parents. 
You may be charged the same general education fees that are charged to other parents, such as fees for extracurricular activities or 
lab fees.  Appropriate means that your child’s program must provide the right kind of services based on your child’s needs and 
enough services to make it likely for your child to receive educational benefit.  Educational benefit is a broad term that includes 
access to the general education curriculum used for all children, access to the same activities and settings as children who do not 
have disabilities, and services and supports that are reasonably calculated to allow your child to make progress that is appropriate in 
light of your child’s circumstances. 

Least restrictive environment (LRE).  Your child will attend classes, participate in nonacademic and extracurricular activities and 
receive services with children who are not disabled to the maximum extent appropriate.  

 

Parental rights. FAPE and LRE for your child are protected by rights you have as parents.  These parental rights are referred to as 
procedural safeguards and they assure that you have an important role in planning and decision-making for your child. These 
safeguards include:  
 

Participation rights:  

(1) You have the right to provide information for your child’s evaluation,  

(2) You have the right to be a member of any group that makes decisions regarding the educational placement of your child, and  

(3) You have the right to participate in meetings related to your child’s identification, evaluation, educational placement and the 
provision of FAPE. 

 

Notice rights:  

(1)  You have the right to be informed in a timely manner of meetings related to your child’s identification, evaluation, educational 
placement and the provision of FAPE, 

(2)  You have the right to be informed of any proposed changes in your child's identification, evaluation, educational placement 
and the provision of FAPE, 

(3)  You have the right to be informed of any refusal by the school or AEA to make changes that you have requested in your child's 
identification, evaluation, educational placement, and the provision of FAPE, and  

(4)  You have the right to receive notices in a manner and language you can understand.  
 

Consent rights:  

(1)  You have the right to give, withhold or withdraw your consent to an evaluation to determine if your child is eligible for special 
education services.  Your consent to an evaluation may be withdrawn before the evaluation is completed. 

(2)  You have the right to give, withhold or withdraw your consent to reevaluations of your child.  Your consent to a reevaluation 
may be withdrawn before the reevaluation is completed. 

(3)  You have the right to give, withhold or withdraw your consent for your child’s initial placement in special education.  Your 
consent to an initial placement may be withdrawn before the placement is made. 

(4) You have the right to give, withhold or withdraw your consent for billing insurance providers (e.g., Medicaid) to pay for special 
education and related services.  Your consent for insurance billing may be withdrawn at any time. 

(5)  You have the right to withdraw your consent for continued special education and related services for your child.  This must be 
done in writing.   
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Records rights:  Topics 

(1)  You have the right to review educational records,  

(2)  You have the right to ask that records be changed if you believe the records are incorrect or misleading, &  

(3)  In many circumstances, you have the right to give your consent before records are disclosed to other agencies or persons.  
Disclosing records without parent consent is allowed by the law only under certain circumstances, such as to another school to 
which the student is transferring, to respond to a health or safety emergency, to auditors, or to comply with a court order or 
subpoena. 

 

Independent educational evaluation right: You have the right to request an independent evaluation at no cost to you if you disagree 
with the evaluation done by the school and AEA.  

 

Dispute resolution rights: 

Mediation. You have the right to request mediation of a dispute. Iowa’s AEAs have trained resolution facilitators who can assist 
with dispute resolution for any issue.  The Iowa Department of Education can also provide a mediator for special education issues.  
Mediation conferences provide the opportunity for parents and the school or area education agency to resolve disagreements 
cooperatively with the assistance of a trained mediator.  

Due process hearing. You have the right to request a due process hearing if a disagreement about your child’s evaluation, 
educational placement or provision of FAPE is not successfully resolved in other ways.  Requests must be made within two years of 
the action by the school or AEA that led to the disagreement.  If you request a hearing, you will be offered a resolution session by 
your child’s school or AEA and you will be offered a mediation conference by the Iowa Department of Education.  A mediation 
conference or a resolution session provides the opportunity for you and the school district or area education agency to resolve the 
disagreement.   

A due process hearing is presided over by an impartial administrative law judge who hears both sides, reviews evidence, and makes 
a ruling.  The parties will be required to disclose evaluations and recommendations that they seek to use in a due process hearing.  
Due process hearing decisions can be appealed to state or federal courts.  

In most circumstances, once you have requested a mediation conference or due process hearing, your child’s placement cannot be 
changed without your agreement until the dispute is resolved.  There is an exception to this “stay put” rule when a code of conduct 
violation involves a weapon, drugs or serious bodily injury.  In that case, the student’s placement may be changed in the interim for 
safety reasons.  

State complaint. You have the right to file a state complaint if you believe that a special education law, rule or regulation has been 
violated.  Complaints must be made within one year of the alleged violation.  Complaints are investigated by the Iowa 
Department of Education and a written report is issued.  
 

Rights during disciplinary proceedings. Under most circumstances, children with disabilities are subject to the same disciplinary 
actions as all other students. Special disciplinary procedures apply when a removal (suspension or expulsion) of a student constitutes 
a change in placement. A change of placement occurs when the student is removed for more than ten consecutive school days or for 
more than ten school days for separate incidents of behavior that constitute a pattern  

School personnel may remove a student to an interim alternative educational setting for not more than 45 school days, if, while at 
school, on school premises or at a school function: the child carries or possesses a weapon; knowingly possesses or uses illegal drugs, 
or sells or solicits the sale of a controlled substance; or has inflicted serious bodily injury upon another person. 

If a proposed disciplinary action is a change of placement, parents have the right to be informed of the change and to be involved in 
the evaluations and decision-making that will follow. These actions include: meetings to determine if the behavior subject to 
discipline was a manifestation of the student’s disability, discussing potential changes to the IEP and determining an appropriate 
placement, if a placement change is made; evaluations of student behavior; and creating or revising a behavior plan. See the 
Procedural Safeguards Manual for Parents for detailed information. 

 

Reimbursement rights: Under certain circumstances, parents have the right to be reimbursed for expenses such as private school 
expenses when FAPE is an issue or attorney’s fees.  See the Procedural Safeguards Manual for Parents for detailed information. 

 

Transfer of rights. Parental rights transfer to a student with a disability at the age of majority unless the parent(s) or someone else 
takes the necessary legal steps to become the young adult’s legal guardian.  In Iowa, a student reaches the age of majority either on 
the student’s 18th birthday, the date of marriage of a student under age 18 or when a student under age 18 is incarcerated in an 
adult or juvenile, state or local correctional institution. 

 

This is a very brief summary.  See the Procedural Safeguards Manual for Parents for complete and detailed information. 
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ECSE Weighted Enrollment Factor Matrix:    / /  
 Name Date 

The IEP of each pre-kindergarten child receiving district-provided or district-financed special education services is assigned a 

score using the ECSE Weighted Enrollment Factor (WEF) Matrix and the consideration of unique circumstances. 

The IEP of each student receiving district-provided or district-financed special education services is assigned a score using the 

Weighted Enrollment Factor (WEF) Matrix and the consideration of unique circumstances. Students with greater special education 

services and supports have a higher WEF score; students with lesser special education services and supports have a lower WEF 

score. 

NOTES: This instrument is to be applied to IEPs for preschool aged children, only.  See guidance for unique circumstances.  

 

1. Health, Physical or Behavior Support.  Reference IEP Page F. Score: 0 1 2 3 

Zero Points 

Student requires no 
health, physical or 
behavior support 

1 Point 

Health, physical, or behavioral support 
regardless of setting that is delivered by 
a paraprofessional for 49% or less of the 
school day. 

2 Points 

Health, physical, or behavioral support 
regardless of setting that is delivered by 
a paraprofessional for 50% to 74% of the 
school day.  

3 Points 

Health, physical, or behavioral support 
regardless of setting that is delivered by 
a paraprofessional for 75% to 100% of 
the school day. 

 

2. Instructional Support. Reference IEP Page F. Score: 0 1 2 3 

Zero Points 

Student requires no 
instructional support 

1 Point 

Special education instructional support 
regardless of setting that is delivered by 
a paraprofessional for 49% or less of the 
school day. 

2 Points 

Special education instructional support 
regardless of setting that is delivered by 
a paraprofessional for 50% to 74% of the 
school day.  

3 Points 

Special education instructional support 
regardless of setting that is delivered by 
a paraprofessional for 75% to 100% of 
the school day. 

 
3. Specialized Transportation.  Reference IEP Pages F & G. Score: 0 1 2 3 

Zero Points 

No special 
transportation 

1 Point 

Within-district special route 

2 Points 

Attendant services 

3 Points 

Transportation to another district or a 
within-district special route and 
attendant services or specialized vehicle 
(e.g., with lift device) 

 

4. Year of purchase Assistive Technology (including electronic devices, in-school travel equipment, positioning 
equipment, etc.), Accessible Educational Materials (AEM) and Equipment for Safe Transportation; year of 
expenditure maintenance of previously acquired equipment. Reference IEP Pages F & G. 

Score: 0 1 2 

Zero Points 

Equipment and/or 
software typical of all 

students. 

1 Point 

Minor equipment and/or software needs in excess of that 
typical of all students (e.g., a tablet, laptop, stroller, wagon, 
Lofstrand crutches, grab bar for toilets, positioning equipment, 
etc.); maintenance of previously acquired equipment 

2 Points 

Significant equipment needs in excess of that typical of all 
students (e.g., classroom amplification system, dynamic display 
device, stander, gait trainer with accessories, toileting system, 
etc.) 

• “Equipment for Safe Transportation” on a school bus includes only equipment that is necessary on the basis of the child’s disability and exceeds the 
National Highway Transportation Safety Administration’s recommendations for transporting pre-school age children: 

(1)  Each child should be transported in a Child Safety Restraint System (suitable for the child's weight and age) that meets applicable Federal Motor 
Vehicle Safety Standards (FMVSSs).  

(2)  Each child should be properly secured in the Child Safety Restraint System.  

(3)  The Child Safety Restraint System should be properly secured to the school bus seat, using anchorages that meet FMVSSs.  

 

Sum the scores derived from the ECSE Weighted Matrix to determine a level of service: 

Level II:  0 - 3 points Level III:  4 or more points 

Total Score:  

Assigned Level: 
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Guidance for the ECSE Weighted Enrollment Factor (WEF) Matrix 

 

When an IEP is weighted. An IEP is weighted if there is any special education activity, service or support described 

in the IEP that creates an expense for the school district.  

Consideration of unique circumstances.  

If an individually assigned nurse, an individually assigned sign language interpreter or an individually assigned special 

education teacher are the ONLY district-provided service(s), a level is assigned to the IEP based on the factors below.  
 

Service Level II Level III 

Individually assigned sign 
language interpreter 

Up to 74% of the school day 75% to 100% of the school day 

Individually assigned nurse at 
district expense (services in 
addition to developing a 
health plan) 

Up to 74% of the school day 75% to 100% of the school day 

Individually assigned special 
education teacher 

Up to 74% of the school day 75% to 100% of the school day 

For an IEP that specifies more than one of the unique circumstances services, levels may be added.  For example, an IEP that calls 

for an individually assigned nurse for 50% of the school day (Level II) and an individually assigned sign language interpreter for 

40% of the school day (Level II) would be a Level III IEP (II + II, to the maximum of Level III). 

If an individually assigned nurse or an individually assigned sign language interpreter are provided IN ADDITION TO other 

district-provided services, one level may be added to the WEF determined on the basis of the matrix using values derived from this 

table.  For example, if the matrix results in a Level II weighting and the child also requires a sign language interpreter for 60% of 

the day, the IEP would be Level III (II from the Matrix + II from the unique circumstances table, to the maximum of Level III). 
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K-12 Weighted Enrollment Factor (WEF) Matrix:    / /  
 Name Date 

The IEP of each student receiving district-provided or district-financed special education services is assigned a score using the Weighted 

Enrollment Factor (WEF) Matrix and the consideration of unique circumstances. Students with greater special education services and supports 

have a higher WEF score; students with lesser special education services and supports have a lower WEF score. 

NOTES: This instrument is not to be applied to IEPs for preschool aged children.  See guidance for unique circumstances.  
 

1. Planning and Preparation. Reference IEP Goal Pages & Page G. Score: 0 1 2 3 

Zero Points 
Student is functioning 

in the general 
curriculum at a level 

similar to peers. 

1 Point 

Student has goals in 1 or 2 goal areas (see 
guidance) that are the primary 
responsibility of district special education 
personnel. 

2 Points 

Student has goals in 3 or more goal areas 
(see guidance) that are the primary 
responsibility of district special education 
personnel. 

3 Points 

Curriculum that reflects the Iowa Core 
essential elements is required for 
meaningful instruction. Iowa’s Alternate 
Assessments are used to measure progress 
in all areas (literacy, math & science). 

 

2. Specially Designed Instruction delivered by a licensed teacher. Reference IEP Page F. Score: 0 2 4 6 

Zero Points 

No specially designed 
instruction delivered 
by a licensed teacher 

2 Points 

Specially designed instruction 
regardless of setting that is delivered by 
a licensed teacher (see guidance) for 
49% or less of the school day. Includes 
teaching, co-teaching, and collaborative 
instruction. 

4 Points 

Specially designed instruction regardless 
of setting that is delivered by a licensed 
teacher (see guidance) for 50% to 74% of 
the school day. Includes teaching, co-
teaching, and collaborative instruction. 

6 Points 

Specially designed instruction regardless 
of setting that is delivered by a licensed 
teacher (see guidance) for 75% to 100% of 
the school day. Includes teaching, co-
teaching, and collaborative instruction. 

 

3. Health, Physical or Behavioral Support.  Reference IEP Page F. Score: 0 1 2 3 

Zero Points 

Student requires no 
health, physical or 
behavioral support 

1 Point 

Health, physical, or behavioral support 
regardless of setting that is delivered by 
a paraprofessional for 49% or less of the 
school day. 

2 Points 

Health, physical, or behavioral support 
regardless of setting that is delivered by 
a paraprofessional for 50% to 74% of the 
school day.  

3 Points 

Health, physical, or behavioral support 
regardless of setting that is delivered by a 
paraprofessional for 75% to 100% of the 
school day. 

 

4. Instructional Support. Reference IEP Page F. Score: 0 1 2 3 

Zero Points 

Student requires no 
instructional support 

1 Point 

Special education instructional support 
regardless of setting that is delivered by 
a paraprofessional for 49% or less of the 
school day. 

2 Points 

Special education instructional support 
regardless of setting that is delivered by 
a paraprofessional for 50% to 74% of the 
school day.  

3 Points 

Special education instructional support 
regardless of setting that is delivered by a 
paraprofessional for 75% to 100% of the 
school day. 

 

5. Support for School Personnel. Reference IEP Page F. Score: 0 1 

Zero Points 

Noncommittal descriptions such as, “as needed” or “special 
education teacher is available to consult;” support is not described 
in the IEP; IEP states only that school personnel will be informed 
of their responsibilities (e.g., providing accommodations) 

1 Point 

The IEP communicates a clear, ongoing commitment of support for school personnel 
(e.g., “special education teacher will meet 30 minutes per week with the 
paraprofessional and general education teachers,” “special education teacher and 
reading teacher will meet prior to the beginning of each new unit to plan,” etc.) 

 

6. Specialized Transportation. Reference IEP Pages F & G. Score: 0 1 2 3 

Zero Points 

No specialized 
transportation 

1 Point 

Within-district special route 

2 Points 

Attendant services 

3 Points 

Transportation to another district or a 
within-district special route and attendant 
services or specialized vehicle (e.g., with 
lift device) 

 

7. Year of purchase Assistive Technology (including electronic devices, in-school travel equipment, 
positioning equipment, etc.), Accessible Educational Materials (AEM) and Equipment for Safe Transportation; 
year of expenditure maintenance of previously acquired equipment. Reference IEP Pages F & G. 

Score: 0 1 2 

Zero Points 

Equipment and/or 
software typical of all 

students. 

1 Point 

Minor equipment and/or software needs in excess of that 
typical of all students (e.g., a tablet, laptop, stroller, wagon, 
Lofstrand crutches, grab bar for toilets, positioning equipment, 
etc.); maintenance of previously acquired equipment 

2 Points 

Significant equipment needs in excess of that typical of all 
students (e.g., classroom amplification system, dynamic display 
device, stander, gait trainer with accessories, toileting system, 
etc.) 

 

Sum the scores derived from the Weighted Matrix to determine a level of service: 

Level I:  0 - 5 points Level II:  6 - 9 points Level III:  10 or more points 

Total Score: 

Assigned Level: 
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Guidance for the Weighted Enrollment Factor (WEF) Matrix 
 

When an IEP is weighted. An IEP is weighted if there is any special education activity, service or support described in the 

IEP that creates an expense for the school district.  

Factor 1: Goal areas. A goal area is a broad area of functioning (e.g., reading, behavior, etc.). If a student has two math 

goals, one for calculation and one for problem solving, “math” is counted as one goal area; if a student has two behavior 

goals, one for reducing an unwanted behavior and one for building a replacement behavior, “behavior” is counted as one 

goal area. 

Factor 2: Specially designed instruction. If specially designed instruction is delivered by a general education teacher, the 

requirements of “highly qualified special education teacher” apply and include: 

• Students with IEPs receive their content instruction from a teacher endorsed in the content area (math teacher for 

math, etc.). The special education teacher serves as a consultant to the general education teacher in IEP goal 

attainment, specially designed instruction, accommodations, progress monitoring, remediation for the student, and so 

forth, and also provides strategy and skill instruction, pre-teaching, re-teaching, and/or remediation to the student in a 

separate setting when needed.  

• General and special education teachers must have “regular and frequent” consultation. Documentation of regular and 

frequent consultation is necessary. 

Consideration of unique circumstances.  

If an IEP-driven, school-funded program provided by a community-based agency, an individually assigned nurse, an 

individually assigned sign language interpreter or an individually assigned special education teacher are the ONLY district-

provided service(s) a level is assigned to the IEP based on the factors below.  

 

Service Level I Level II Level III 

IEP-driven, school-funded 
program provided by a 
community-based agency 
(community college, four-
year college, vocational skills 
development agency, etc.).  
For example, community 
college-based 4+ programs. 

Tuition, fees, books & 
supplies; job-training or job-
coaching for less than four 
hours per day or less than 20 
hours per week 

Tuition, fees, books, supplies 
& transportation; job-training 
or job-coaching for four or 
more hours, but less than six 
hours per day or 20 or more, 
but less than 30 hours, per 
week 

Tuition, fees, books, supplies, 
transportation & housing; 
job-training or job-coaching 
for six or more hours per day 
or more than 30 hours per 
week 

Individually assigned sign 
language interpreter 

49% or less of the school day 50% to 74% of the school day 75% to 100% of the school 
day 

Individually assigned nurse 
at district expense (services 
in addition to developing a 
health plan) 

49% or less of the school day 50% to 74% of the school day 75% to 100% of the school 
day 

Individually assigned special 
education teacher 

49% or less of the school day 50% to 74% of the school day 75% to 100% of the school 
day 

For an IEP that specifies more than one of the unique circumstances services, levels may be added.  For example, an IEP that calls 

for a Level I 4+ program (tuition, fees, books & supplies) and an individually assigned sign language interpreter for 40% of the 

school day (Level I) would be a Level II IEP (I + I). 

If an individually assigned nurse or an individually assigned sign language interpreter are provided IN ADDITION TO other 

district-provided services, one or two levels may be added to the WEF determined on the basis of the matrix using values derived 

from this table.  For example, if the matrix results in a Level I weighting and the child also requires a sign language interpreter for 

60% of the day, the IEP would be Level III (I from the Matrix + II from the unique circumstances table). 

 
September 29, 2016 

 


